
INDIANAAHPERD
JournalAffiliated with American Alliance for HPERD

Indiana Association for Health, Physical Education, Recreation and Dance

HealthyHealthy

MIND

Volume 44, Number 2 Spring Issue 2015



           Indiana AHPERD    The mission of our Association is to enhance the credibility of the disciplines through advocacy, professional development, and research-based pedagogies resulting in healthier communities. 1

IndIana aHPERd JouRnal
IndIana assocIatIon for HealtH, PHysIcal educatIon, recreatIon, and dance

www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org

www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org

President
President-Elect

Past-President
Secretary

Executive Director

Adapted Physical Education Council
Advocacy Council

Aquatics and Recreation Council
Council for Future Professionals

Dance Council
Elementary Physical Education Council

Fitness Council
Health Council

Higher Education/Research Council
Jump Rope/Hoops for Heart Council

Secondary Physical Education Council
Sport Council

Sport Management Council
Technology Council

Awards Committee
Conference Coordinator

Historian/Necrologist
Journal/Newsletter Editor

Mini-Grant Committee

Chair
Vice Chair

Bethany Clegg
Gary Sanders
Larry Judge
Cathy Huntsinger
Karen Hatch

Shannon Dieringer
Kim Hurley
Gary Lemke
Andrea McMurtry
Teresa McCullough
Daniel Tennessen
Adam Havice
Marci Royalty
Sherri Plummer
Doug Atkinson
Heidi Stan
Elizabeth Wanless
Kim Bodey
Diane Hearn

Gary Lemke
Keith Buetow
Bobbi Lautzenheiser
Thomas H. Sawyer
Carole DeHaven

Thomas H. Sawyer, Editor-in-Chief, Professor Emeritus
Lawrence W. Judge, Ball State University

Glenna Bower, University of Southern Indiana
Kim Duchane, Manchester University
Michael Fratzke, Indiana Wesleyan University
Tonya L. Gimbert, Indiana State University
Darrell L. Johnson, Grace College
Jennifer Van Sickle, University of Indianapolis

Kim Bodey, Indiana State University
Glenna Bower, University of Southern Indiana

Michael Diacin, University of Indianapolis
Kim Duchane, Manchester University

Michael Fratzke, Indiana Wesleyan University
Renee Frimming, University of Southern Indiana

Tonya L. Gimbert, Indiana State University
Ryan Hedstrom, Manchester University

Lisa Hicks, University of Indianapolis
Karen Hatch, Indiana Wesleyan University

Darrell Johnson, Grace College
John Ozmun, Indiana Wesleyan University

Jennifer Van Sickle, University of Indianapolis
Char Witkemper, Indiana State University

Views and opinions expressed in the articles herein are those of the authors not necessarily those of the IAHPERD. Non-profit organizations or individuals may quote from or re-produce the material herein for non-commercial 
purposes provided full credit acknowledgments are given. Although advertising is screened, acceptance of an advertisement does not necessarily imply IAHPERD endorsement of the products, services, or of the views expressed. 

IAHPERD assumes no responsibility for views expressed and will not be held liable for any claims made in advertisements.

2014-2015 Leadership Team
Executive Committee

Vice Presidents

Chairpersons/Coordinators

Editorial Board

Editorial Board MembersEditorial Board Reviewers

Spring 2015Number 2Volume 44

1

3
4

5

13

17

23

31

39
40

Graphic Design: Meghan Rosselli
  Silver Lace Graphics, LLC
  silverlacegraphics@gmail.com
  info@silverlacegraphics.net
  www.silverlacegraphics.net



www.inahperd.org     2

TablE of ConTEnTs

www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org

www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org  www.inahperd.org

Spring 2015

Message from the President: 

 “Rise Up”

Important Journal Information

Editor’s Notion Page: 

 Sport Concussion Legislation as of 2015

Faulty Design of Aquatic Facility: 

 Erin Smith v. Bend Metropolitan Park and Recreation District

Understanding & Communicating with Student-Athletes

 Interscholastic Sport Governance

Shape America’s 2014 Health Education Teacher of the Year:

 Interview: Heidi Stan 2014 (TOY) Award Winner

Efficacy for Advocacy:

 Preparing Future Teacher Professionals to Carry the Message

How to Survive Teaching and Coaching:

  Risk Management for Physical Educators & Coaches PART II of a III Part Series

Guidelines for Authors

Indiana AHPERD Membership Application

1

3
4

5

13

17

23

31

39
40



           Indiana AHPERD    The mission of our Association is to enhance the credibility of the disciplines through advocacy, professional development, and research-based pedagogies resulting in healthier communities. 1

Message From The President
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Greetings,

 The IAHPERD theme this year is to “Rise UP.” I want to 
say thank you to the people who have taken this challenge 
on and helped our association grow.  One of my personal 
goals is to increase our leadership team this year. I have been 
diligently working on finding current members to take on 
new leadership roles within our association.  We have many 
great resources within our own members; however, many 
of them did not know we needed help on our leadership 
team.  We have filled many vacant leadership roles with 
new faces. However, we are still in need of more people 
on our councils to ensure as an association we continue to 
have the resource of people needed within our leadership 
structure.  

Our leadership team met in February at McCormick’s 
Creek to help start planning for next year’s conference.  
Despite the snow storm, we started to lay the groundwork 
for a great conference.  As a leadership team, we are 
seeking to find some new presenters. We have many great 
recurring presenters that would love to keep bringing 
their great ideas, but we would also like for a couple of our 
experienced presenters to reach out and mentor someone 
new in the area of presenting. We know our members are 
doing great things in our profession; too often we do not 
get to hear about them because the thought of presenting 
can be overwhelming. If are you are an experienced 
presenter, we are asking that you help encourage someone 
to present or co-present with a new person.  If you have 
never presented, please consider rising up to the next step 
and sharing your ideas.  
 As a leadership team, we have been making plans for our 
100 years celebration in two years. We will be forming a 
committee to help make this conference special.  We are 
looking for members who have experience putting on one 
of our state conferences and would be willing to help. Our 
goal is to honor our past and celebrate the people who have 
helped build our association. 
 No matter what you role is in the past, present or future of 
IAHPERD, we should all rise up and take notice of the laws 
being presented at the national and state level.  Currently, 
I would like to bring your attention to Senate Bill 62 which 
allows unlicensed individuals to teach physical education. 

Bethany Clegg
IAHPERD President
Physical Education Teacher
Burris Laboratory School
Ball State University
BLCLEGG@bsu.edu

“Rise Up”

Adapted Physical Education Council
Advocacy Council
Aquatics Council

Dance Council
Physical Education: Elementary School Council

Physical Education: Middle School Council
Physical Education: Secondary Council

Fitness Council
Future Professionals Council

Health Council
Higher Education/Research Council
Jump Rope/Hoops for Heart Council

Recreation Council
Sport Council

Sport Management Council
Technology Council
Awards Committee

Mini –Grant Committee

District Level
State Level

Committee Involvement
State Office

Regional Leadership

If interested, please select a council you would like to join and email me 
at BLCLEGG@bsu.edu for more information.

It has been placed into a study for this summer; however, it 
could affect our jobs, the quality of instruction our students 
receive, and the future of our association. Please, read your 
email blast and check our website as I keep you posted. 
 If you are interested in taking the next step to be on 
leadership, present at the conference, help with the 100 
years celebration, or just want to know more about what 
you can do to help advocate for our discipline, please 
contact me. I will make sure you are plugged into a role that 
you feel comfortable with and that you are given the tools 
you need to be successful.  Again, thank you to everyone 
who has taken on a leadership role at one time or another; 
IAHPERD is dependent on folks like you!

The bottom line is: We need you. 

Leadership Council Opportunities
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has sent out numerous e-mails starting at the beginning of January, 2012. Several of these e-mails have been 
re-routed back to us as undeliverable because the school’s it department has quarantine settings on unknown 
outside e-mail. Please check your spam folder to see if indianaahperd@aol.com or inahperd@inahperd.org have 
been quarantined by your institution. If this is the case please work with your school to allow your e-mail 
address to receive communications and filter them to your inbox. Another solution is to send your home e-mail 
to inahperd@inahperd.org for an update of your current information to ensure you are receiving important 
and membership information.

ImPortant Journal InformatIon

IAHPERD greatly appreciates you for keeping your membership records up-to-date.
Conference Information can be found at www.inahperd.org.

Indiana AHPERD
Karen Hatch 

Executive Director
inahperd@inahperd.org

(765) 664-8319

November 4-6, 2015
Wyndham Indianapolis West 
Indianapolis, Indiana

March 17-21, 2015
Washington State Convention & Trade Center
Seattle, Washington

April 5-9, 2016
Minneapolis Convention Center
Minneapolis, Minnesota

All future communications will be done through e-mail. If you did not receive 
an e-mail in January or February from indianaahperd@aol.com or inahperd@
inahperd.org. please update your e-mail address to continue receiving important 
and membership information from IAHPERD. This may be done by e-mailing your 
current contact information (name, address, phone and e-mail) to inahperd@
inahperd.org.

Indiana AHPERD State Conference

Future SHAPE America National Conventions

IaHPerd 
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As of January 30, 2014 every state in 
the United States has a sport concus-
sion law establishing mandatory pro-
tocols regarding removal from action 
(RTP) procedures, credentialing re-
quirements for individuals providing 
RTP clearance, concussion education 
programs for coaches, concussion in-
formation for student-athletes and 
parents, baseline cognitive testing for 
student-athletes, and return-to-learn 
(RTL) procedures related to resuming 
academic work.

Because not all state concussion laws 
are the same it is incumbent upon ath-
letic administrators, coaches, athletic 
trainers, principals, superintendents, 
and school board attorneys to read 
and implement the precise mandates of 
their state’s legislation and state asso-
ciation regulations. To obtain the full-
text of a state’s concussion statute, use 
the search engine on the website of the 
National Conference of State Legisla-
tures at www.ncsl.org.

(keywords: concussion + name of state)

A Model State Concussion Law

The first state law to be enacted was in 
2009 in the State of Washington ( Zack-
ery Lystedt Law) imposes an extensive 
set of requirements on school and non-
school-sponsored, youth sports pro-
grams. The law addresses a wide range 
of RTP, RTL, and education issues for 
coaches, student-athletes and parents. 
The statute contains the following key 
components:

• Guidelines/education: Calls for 
school districts board of direc-
tors and state interscholastic ac-
tivities association to develop con-
cussion guidelines and educational 
programs.

• Mandatory consent: Requires youth 

athletes and a parent and/or guard-
ian sign and return a concussion and 
head injury information sheet on 
a yearly basis before the athlete’s 
first practice or being allowed to 
compete;

• Immediate removal if concussion 
suspected: Youth athletes suspect-
ed of having sustained a concussion 
in a practice or game must be imme-
diately removed from competition; 
and

• Written clearance before return 
to play: Youth athletes who have 
been taken out of a game because 
of a suspected concussion are not 
allowed to return to play until 
after:

• being evaluated by a health care 
provider with specific training 
in the evaluation and manage-
ment of concussions and

• receiving written clearance 
to return to play from that 
health care provider (this does 
not strictly bar same day re-
turn to play).

• Legal immunity: A school district 
complying with the law is immune 
from liability for injury or death 
of an athlete participating in a pri-
vate, non-profit youth sports pro-
gram due to action or inaction of 
persons employed by or under con-
tract with the sports program if: 

• the action or inaction occurs 
on school property

• the nonprofit provides proof 
of insurance, and

• the nonprofit provides a state-
ment of compliance with the 
policies for management of 
concussion and head injury in 
youth sports

Sport Concussion Legislation as of 2015

edItor’s notIon Page
Thomas H. Sawyer, Ed.d., NAS Fellow and AAHPERD Honor Fellow
Professor Emeritus of Kinesiology, Recreation, and Sport
Department of Kinesiology, recreation, and Sport
5840 S. Ernest Street
Terre Haute, IN 47802
(812) 240-0872
thomas.sawyer@live.com

Thomas H. Sawyer, Ed.D.
Professor Emeritus, Indiana State University

Administrative Recommendations

The following are a few administrative 
recommendations when developing a 
concussion policy:

• Athletic directors should include 
the full-text of both the state 
law and state association require-
ments should be included in coach-
ing handbooks and in-service pro-
grams.

• Athletic directors should create 
and use of a Concussion Incident 
Form/Concussion Clearance Form 
on which a coach or trainer will 
provide a brief description of any 
suspected head injury to a stu-
dent-athlete, document the RTP 
protocol that is employed, and to 
which may be attached the written 
RTP clearance by the appropriate 
medical personnel.

• Athletic directors should clari-
fy for student-athletes and par-
ents that the school retains the 
right to refuse to grant medical 
clearance for an athlete’s RTP if 
evidence is provided by any quali-
fied individual (a coach, athletic 
trainer or other appropriate med-
ical professional) that the athlete 
remains concussion-symptomatic. 

The secret of getting ahead 
is getting started. The secret 
of getting started is breaking 
your complex overwhelming 
tasks into small manageable 
tasks, and then starting on 
the first one.

— Mark Twain
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Facts
The pool expansion project in the Bend Metropolitan Park 
and Recreation District had a team of an architect, aquatic 
consultant and district staff.  This staff created the layout 
of what they wanted the new pool area to look like and the 
defendant’s board of directors reviewed then approved this 
expansion.  Throughout different testimonies, it was found 
that Matthew Mercer, the project manager, was the one who 
selected the splash pads and fixtures that were eventually 
set in place.  Did he have the authority to make this decision?  
More importantly, was he afforded immunity in making this 
decision?

Complaint
Erin Smith filed a negligence claim against the City of Bend 
Metropolitan Park and Recreation District, contending four 
allegations.  Two of these had to do with the City’s decision 
to choose and place the fountain fixtures while the other 
two were about the defendant’s failure to provide sufficient 
warnings about them. 

Findings
The trial court granted the City’s motion for summary judg-
ment on the grounds that the choice of the design for these 
splash pads was a discretionary decision.  The trial court 
also wanted to address that the plaintiff’s injuries were not 
caused by the defendant’s failure to warn, which was grant-
ed as well.  Upon this case being introduced to the appellate 
court, they wanted to understand a little deeper into the 
process of choosing the splash pads and fountain fixtures 
that Erin Smith was injured on.

The thought about the defendant causing the plaintiff’s in-
juries was rejected because it was found that Erin Smith knew 
of the dangers at the pool, therefore there was no causation 
and the appellate court agreed with this.  According to Jus-
tice Schuman, the higher court reversed the trial court in 
part and remanded their decision on summary judgment re-
garding the placement of the fountain covers because it was 

unknown whether or not this required a discretionary deci-
sion (2011, 7). 

To help paint a picture of the fountain fixtures on which 
Erin Smith was injured, Justice Schuman described the out-
door children’s pool fountains as “a circular, metal foun-
tain cover that tapers up to a maximum height of about one-

faulty desIgn 
of 

aquatIc facIlIty

Introduction
 Plaintiff, Erin Smith, was running to prevent a child from falling into the water at a swimming pool and slipped 
on a splash pad into a fountain fixture that was slightly elevated from the ground in Bend, Oregon, which resulted in a 

serious ankle injury.
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Erin Smith v. Bend Metropolitan Park and Recreation District

half inch above the surface of the splash pad” (2011, 3).  It is 
important to note that there were eight of these fountain 

fixtures because it was not as if there was a single one in the 
middle of the pool area.

To allow further understanding of what discretionary im-

munity is, the definition is as follows: “Discretionary immu-
nity protects actions that embody ‘a choice among alterna-
tive public policies by persons to whom responsibility for 
such policies have been delegated’” (Miller v Grants Pass 
Irrigation District, 1984).  The board of builders for the 
pool expansion made a choice about where these fountains 
should go and this was considered a policy decision ground-
ed by their authority.  So based on this and the definition of 
discretionary immunity, the court thought this was a “pol-
icy-driven discretionary decision” and it was beginning to 
look more in favor of the defendant.

Yet, the project manager for the pool expansion and the one 
who chose the splash pad surface, explained that research-
ing and choosing the different splash pad surfaces was a part 
of his day-to-day duties; making those actions ministerial 
which would not be protected under immunity.  However, it 
was found the board never, orally or in writing, directed him 
on what type of cover to use, bringing into question whether 
the project manager’s decisions were discretionary or minis-
terial.  In other words, were his actions immune from negli-
gence claims or not? There is a recent case Justice Schuman 
brings up in his Opinion that helps clarify the question in-
volving whether Mercer’s decisions were immune since he 
said it was in his duties and it was questionable whether the 
board truly delegated this decision to him.  Vokoun v. City of 
Lake Oswego, in brief, was about a homeowner who had ruined 
property because of an improperly designed drainage path 
(2002).  The Supreme Court deemed in Vokoun v. City of Lake 
Oswego that it was not the city’s fault, but the negligence 
of the maintenance employees because performing these re-
pairs was in their day-to-day duties (2002).  This aligned with 
how Mercer’s decision was the one that mattered because he 
agreed his decision on which splash pad surface to use was, 
in fact, in his “day-to-day” duties, which would therefore be 
identified as ministerial and not discretionary.

He did not consider taking all safety precautions in the 

Aubrey Kettrick, Graduate Student, Indiana University
Sarah J. Young, Associate Professor, Indiana University

Aubrey Kettrick (kettricka@indiana.edu) is a graduate student
Sarah J. Young (sarjyoung@indiana.edu) is an associate professor, 

in the Department of Recreation, Park and Tourism Studies at Indiana University in Bloomington, IN 47405.



sult because the idea of delegating tasks is so no one is over-
whelmed with work and the tasks are done with diligence.  

References

Miller v. Grants Pass Irrigation District, 686 P.2d 324 (1984).  
Retrieved from: http://www.lexisnexis.com.ezproxy.lib.indi-
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Find us on social Media

placement of the fountain covers or the way he chose them 
based on his testimony saying “I just wasn’t concerned—
well, frankly, I never thought about it” after being asked 
about whether he thought of the hazards of the fountains 
(Schuman, 2011).  

The issue of whose decision it was to decide on the design of 
the fountain covers ended in the plaintiff’s favor because 
the jurors found that this was not a decision Mercer should 
have made based on his scope of authority. The parties dis-
agreed on whose decision this should have been and whether 
this type of decision was something that should be protected 
under discretionary immunity.  Mercer contended that his 
decisions were within his day-to-day duties, however this was 
not a policy decision and therefore it was found to be minis-
terial. 

Verdict
The court was indifferent on whether or not the defendant 
was entitled to discretionary immunity; the trial court’s 
decision was to grant the defendant’s motion for summary 
judgment and the plaintiff’s first two claims of negligence.  
After this decision, the appellate court ruled that the de-
fendant was not protected because it was a ministerial deci-
sion. 

Implications
Based on this case, the ambiguity of what qualifies for min-
isterial or discretionary immunity seemed to be the topic of 
utmost importance. A major category of defense for individ-
uals and service providers in the field of recreation is to be 
immune from liability.  So what is the basis for distinction be-
tween these acts? Discretionary acts are those that involve 
decision-making and the people are usually in managerial po-
sitions.  Ministerial acts are classified as tasks lower level 
employees do such as performing a duty they were directed 
to do from a superior.  Given these short descriptions, the 
line between these two acts is at best very blurred.  Orga-
nizations need to understand the differences between these 
two acts because putting decisions on lower level staff 
during a large project could be detrimental to the direction 
your organization is headed in.  

This case applies to the recreational industry because chil-
dren areas at water parks and pools are becoming more pop-
ular and a policy needs to be put in place.  The policy could 
be to set a universal cover used at sites as a regulation and 
to define what are acceptable or unacceptable splash pads 
would both prevent this from happening in the future.  

In addition, to prevent this from happening to a municipal 
recreation department, it is pertinent to delegate different 
tasks and have a specific plan and outline for what each task 
is.  This should be done in writing and each party should sign 
the document so there is no confusion about who is doing 
what and what is in a specific person’s day-to-day job descrip-
tion.  This could prevent the party liable from being sued 
and would likely protect users to a higher standard as a re-



www.inahperd.org     8

IAHPERD greatly appreciates you for keeping your membership records up-to-date.
Conference Information can be found at www.inahperd.org.

November 4-6, 2015
Wyndham Indianapolis West 

Indianapolis, Indiana

Indiana AHPERD 
State Conference
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#ActiveKidsDoBetter
Let’s Move! Active Schools is 
a physical activity and physical 
education solution to ensure 60 
minutes of physical activity is 
the new norm for schools. 

Active Schools help kids reach 
their greatest potential both in 
the classroom and life.

Sign up at
letsmoveschools.org
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Connect with 
AAHPERD  

on Social Media
Head over to Facebook and “like” AAHPERD. On 

any given day, you could interact with leading experts in 
the profession, including award-winning K-12 physical, 
health and dance education teachers from across the 
country. 

Follow @NTAAHPERD and the hashtag 
#shapeofthenation on Twitter to find links to other 
relevant and engaging articles, free physical activity ideas 
for the classroom, and to learn the latest changes taking 
place in physical education and school health. 

AAHPERD is on Pinterest too (http://www.pinterest.
com/aahperd/). Follow our boards to discover delicious 
and healthy recipes to share with your school community 
and your own family, downloadable infographics to help 

you advocate for quality physical and health education in your local 
schools, and much more! 

10 Ways to Be 
Successful as a Young 

Professional
By Jared Leghorn, Bristol Middle School, West Hartford, CT

 10. Find a mentor in your field and learn from him/her. If a mentor 
is not assigned to you in your district, ask for suggestions from 
your physical education coordinator or principal.

 9. Read professional articles that will broaden your knowledge 
and help make you a more effective teacher (e.g., “Teach Like a 
Champion,” “Marzano’s Classroom Management”).

 8. Get connected. Want to work in a certain location? Make sure 
the school district knows who you are.

 7. Participate in your school community. Make connections with 
colleagues.

 6. Use simple and direct instructions with your students.
 5. Keep up with technology and find ways to use it in your classes. 

Don’t force it to fit, but embrace it when it does.
 4. Use down time to get to know your students. Care about their 

interests and ask them questions. That connection will motivate 
them to do better in your class.

 3. Adjust. You may not always get through your full lesson. Be 
flexible with your class and do what they need, not always what 
your lesson plan says.

 2. Reflect. Think about the things that went well without always 
getting stuck on the things you wish you could change. Mistakes 
are okay as long as you learn from them.

 1. Be prepared! Always feel prepared and confident in what you are 
teaching. 

Jump Rope For Heart is a national event created by 
the American Heart Association and the American  
Alliance for Health, Physical Education, Recreation 
and Dance. Students have fun jumping rope while 
becoming empowered to improve their health and 
help other kids with heart-health issues. 

Jump Rope For Heart helps students: 

•  Learn the value of community service and 
contribute to their community’s welfare

•  Develop heart-healthy habits while being 
physically active

•  Learn jump rope skills they can use for the  
rest of their lives

•  Earn gift certificates for free school P.E.  
equipment from U.S. Games

Your efforts to educate your students and raise  
funds for research and outreach are vital to 
improving kids’ lives. 

Call 1-800-AHA-USA1 or  
visit heart.org/jump to  
get your school involved.

©2012, American Heart Association. Also known as the Heart Fund. 6/12DS5779

DS-5779 JRFH 3x8.875.indd   1 7/16/12   3:18 PM

Send us their contact information, and we’ll send them 
an amazing opportunity and outstanding information.

Indiana AHPERD Journal
Karen Hatch

2007 Wilno Drive
Marion, IN  46952

Name of Friend/Colleague

E-Mail Address

Referral Name (Optional)

Do you know someone who’d enjoy 
The Indiana AHPERD Journal?
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BALL STATE+ONLINE

Earn your master’s degree in just five semesters.

You’re passionate about becoming a better coach. But leaving your 
coaching position is not an option. What you need is a program with 
a world-class reputation and one that’s offered 100 percent online.

Here’s why Ball State University is the industry leader . . . 

•   Our master of arts in physical education with a coaching 
specialization was the first online athletic coaching education 
program in the country.

•   The consumer advocacy group GetEducated.com ranked this 
degree the nation’s 19th “Best Buy” among U.S. online master’s 
in education degrees for its high quality and affordability.  

•   Our faculty are known on the national and international stages 
of coaching, having coached Olympians and NCAA champion 
athletes.

•   We provide individual instruction and highly interactive classes 
by keeping our class size in a range of 12 to 20 students.

•   By taking two classes per semester, you can finish this 30-credit 
hour program in five semesters as you work toward the status of 
a level five master coach.

•   Ball State is fully accredited by the Higher Learning Commission 
(HLC) of the North Central Association of Colleges and Schools.

Learn more at www.bsu.edu/online/coaching.

Earn a world-class master’s 
degree in coaching education 
without leaving the game.

Erin Gilreath, a 2004 Olympian in the women’s 
hammer throw, was looking for a master’s program 
in athletic coaching education after retiring from 
competition. She chose Ball State because of the 
faculty’s world-class reputation.

“Their experience at the highest levels of the sport 
gives students an insider’s perspective that they 
might not otherwise have,” says Gilreath.

Soon after finishing her master’s, Gilreath became 
assistant track and field coach at Indiana State 
University. In her first two years as coach, one 
of her athletes captured first in the 20 lb. weight 
throw and third in the shot put at the NCAA Track 
and Field Championships. That same athlete later 
participated in the World University Games in 
Kazan, Russia, where she advanced to the final 
round in the shot put. 

©

OLYMPIAN LEARNS TO COACH
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understandIng & communIcatIng 
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Being a Good Listener

The most successful coaches are the best listeners. They 
actual hear what the player has to say and understands what 
they are communicating. A good listener will be an effec-
tive communicator. Communication is a two-way street. 
Being receptive to players’ ideas and concerns is important 
to them and informational to coach. By listening to what 
players say and asking them how they feel about a point, the 
coach can determine how well they are learning. Their input 
provides the coach the opportunity to teach what they do 
not understand.

Essential Factors in Good Listening Skills

The essential factors in good listening skills include lis-
tening positively, objectively, and with interest, check-
ing for clarity of the players’ message. Each of these factors 
will be discussed below:

Listening Positively
Players want the chance to be heard and to express them-
selves. The coach can encourage this by using affirmative 
head nods and occasional one- to three-word comments (e.g., 
“I understand.”) while you are listening. The quickest way to 
cut off communication channels is by giving “no” responses 
or negative head nods.

Listening Objectively
Avoid prematurely judging the content of a message. Sin-
cerely consider what players have to say. They may have good 
ideas! A good listener creates a warm, non-judgmental at-
mosphere so players will be encouraged to talk and ask 
questions.

Listening With Interest
Being a good listener means being attentive and truly in-
terested in what players have to say. Look and listen with 
concern. Listen to what is being said and how it is being said. 
Establish good eye contact and make sure your body also re-
flects your interest in the player’s message. Be receptive to 
comments that are critical of you or your coaching. Criti-
cism is the most difficult communication to accept, but it 
is often the most helpful in improving behavior.

Checking for Clarity
If the coach is uncertain of what players are communicating, 
ask them what they mean. This will help to avoid misinter-
pretation.

Sending Clear Messages

Any means the coach can use to convey his/her ideas, feel-
ings, instructions, and/or attitudes to others involve com-
munication. Thus, when communicating with players, the 
coach’s messages may contain verbal as well as nonverbal in-
formation. Nonverbal messages can be transmitted through 
facial expressions such as smiling, or through gestures and 
body movements.

When the coach sends messages to his/her players, he/she 
may, without thinking, send unintentional nonverbal infor-
mation as well as your intentional verbal message. If the 
coach’s nonverbal message conflicts with what he/she say, 
the message will probably be confusing. For example, when 
the coach tells his/her players that they have done a good 
job and let his/her shoulders slump and heave a heavy sigh, 
do not be surprised if players are less receptive to the next 
attempt at praise.

Another example of mixed messages occurs when the coach 
tells his/her players they should never question officials’ 
calls and then denounce an official’s decision. If the need 
should arise to question an official’s call, the coach should 
ask the official for clarification in a professional manner.

Using a Positive Approach to Communicate

Communication is more effective when the coach uses the 
positive approach. The positive approach to communication 
between the coach and players involves establishing: mutual 
trust, respect, confidence, and cooperation.

Essential Factors in Sending Clear Messages
There are five essential factors in sending clear messages in-
cluding getting and keeping attention, using simple and di-
rect language, checking with players, being consistent, and 
using verbal and non-verbal communication. Each of these 
factors is discussed below:

Interscholastic Sport Governance
Tonya L. Gimbert, Ph.d

Compliance Coordinator, Indiana State University

Introduction
The most important skill in coaching is the ability to communicate with your players. It is critical to effectively carry 
out your roles of leader, teacher, motivator, and organizer. Effective communication not only involves skill in send-

ing messages, but skill in interpreting the messages that come from players and their parents.
 The coach cannot be a good communicator without being an excellent listener.
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ning must be placed in a healthy perspective by the coach to 
the players and their parents. Sawyer and Gimbert (2014) of-
fers the following four-part philosophy of winning designed 
to maximize players’ enjoyment of sport and their chances of 
receiving the positive benefits of participation:

• Winning is not everything, nor is it the only thing,
• Failure is not the same thing as losing,
• Success is not equivalent to winning, and
• Players and their parents should be taught that success 

is found in striving for victory” (p. 48).

This “winning philosophy” can be achieved, if the coach 
with the encouragement and support of parents, by building 
desirable behaviors through the use of his/her reinforce-
ment power. The cornerstone of the positive approach is the 
skillful use of reinforcement to increase athletic motiva-
tion. The coach’s approach should include, according to Saw-
yer and Gimbert (2014) the following strategies:

• Be liberal with reinforcement,
• Have realistic expectations and consistently reinforce 

achievement,
• Give reinforcement for desirable behavior as soon as it 

happens, and
• Reinforce effort as much as results.

When reacting to mistakes the coach should:

• Give encouragement immediately after the mistake.
• If the athlete knows how to correct the mistake, encour-

agement alone is sufficient,
• When appropriate, give corrective instruction after a 

mistake, but always do so in an encouraging and positive 
way,

• Do not punish when things go wrong, and
• Do not give corrective instruction in a hostile or puni-

tive way (p. 48).

The coach must show the players that he/she can teach them 
to develop their skills, and that he/she is willing to make the 
effort to do so. The positive approach to coaching is charac-
terized by liberal use of reinforcement and encouragement. 
The coach can use spontaneous or self-initiated coaching be-
haviors to get positive things to happen, and create a good 
learning experience. Sawyer and Gimbert (2014) suggest the 
coach should do the following to get positive things to hap-
pen, including:

• Set a good example of behavior,
• Encourage effort, do not demand results,
• In giving encouragement, be selective so that it is mean-

ingful,
• Never give encouragement or instruction in a sarcastic 

or degrading manner, and
• Encourage players to be supportive of each other, and 

reinforce then when they do so.

Getting and Keeping Attention
Getting and keeping players’ attention can be accomplished 
by making eye contact with them, avoiding potential distrac-
tions, being enthusiastic, and emphasizing the importance 
of what the coach has to say. For example, when the coach 
wants to instruct players on a new skill, organize them so 
everything done is visible to them. Be sure that they are not 
facing any distractions, such as other players on a nearby 
field. It is also helpful to use a story, illustration, or event 
that will highlight the importance or focus attention on 
the instruction that is to follow.

Using Simple and Direct Language
Reduce comments to contain only the specific information 
the player needs to know. For example, when a player makes 
a mistake in a drill, make sure the feedback is simple, focuses 
on one error at a time, and contains only information that 
the player can use to correct the mistake. Keep information 
simple and specific.

Checking With Your Athletes
Make certain that players understand what is being said. 
Question players to ensure they understood the key points 
of your message. For example, the coach is trying to explain 
how to run a drill. After showing them the drill, the coach 
can save time and frustration by asking players before they 
practice the drill where they should be doing. If players 
cannot answer the question, they will not be able to run the 
drill.

Being Consistent
Make sure actions match the words. When a discrepancy 
occurs between what the coach says and what he/she does, 
players are affected most by what you do. “Actions speak 
louder than words.” The coach needs to practice what he/she 
preaches if he/she wishes to effectively communicate with 
players and avoid the loss of credibility that comes with in-
consistent behaviors.

Using Verbal and Nonverbal Communication
Players are more likely to understand and remember what 
the coach has said when they can see it and hear it at the 
same time. Using the previous example, if the coach simul-
taneously demonstrates the drill, while explaining the key 
points it will result in clearer instructions.

Guidelines for Relating Effectively to Players

By creating a psychologically healthy situation, all play-
ers can be winners. That is the message that needs to be sent 
clearly to the players and their parents. The coach must em-
phasize the use of reinforcement and encouragement while 
discouraging the use of punishment and criticism.

A Winning Philosophy

Because of the educational potential of sport, players can 
learn from winning and losing. But for this to happen, win-
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Further, the coach can create a good learning atmosphere 
by:

• Always give instructions positively,
• When giving instructions, be clear and concise,
• Show players the correct technique,
• Be patient and do not expect or demand more than max-

imum effort, and Reinforce effort and progress” (p. 49).

Reference

Sawyer, T.H. and Gimbert, T.L.(2014) Indiana LANSE. (5th ed). 
Terre Haute, IN: Indiana Center for Sport Education, Inc.
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sHaPe amerIca’s 2014 
HealtH educatIon teacHer of tHe year

Brad: 
Thank you for taking part in this round-table discussion and 
congratulations on your selection as a SHAPE America Teacher 
of the Year (TOY).  Being selected as a TOY is a life changing 
experience. In the short time since it was announced that you 
were a TOY, how has your life changed?

Heidi: 
After the national convention in April, it has been a whirlwind! 
When I returned to work it was amazing how “recognized” I was 
by a lot of our staff and administrators. I really felt special. I have 
attended a variety of trainings, and have spent time preparing 
presentations. 

Vicki: 
As we begin, please describe your teaching situation for us.

Heidi:
I currently teach junior high grades 7-8. I have mixed gender 
and grade level classes. My class is 60% Physical Education and 
40% Health Education and it is called “Wellness”. 80% of the stu-
dents are year-long, some are semester (if they qualify for for-
eign language). 

Brad: 
TOY’s are typically creative, enthusiastic, forward thinking, 
and visionary teachers.  A few years ago, current SHAPE pres-
ident-elect Steve Jeffries initiated the PE2020 project in an at-
tempt to define physical education for 2020.  As you think of the 
future, what innovative changes do you envision in the teaching 
of health and physical education in k-12 settings? 

Heidi: 
I envision there will be great changes and strides made with the 
virtual learning and teaching of health and physical education. 

Brad: 
SHAPE America has restructured it’s five national associations 
into one association and has a new structure, new mission state-
ment, and a new brand. From your perspective, as a member 
of SHAPE and now a TOY, what do you think SHAPE could or 
should do to increase it’s impact as the leading organization for 
health and physical education teachers across the United States? 

Heidi: 
I think SHAPE will create a stronger bond between all content 
areas, recognizing we are all one and in this together. I hope with 
the new structure we can engage and tempt more professionals 
to join this organization to better themselves professionally. 

Brad: 
First Lady Michelle Obama along with SHAPE America have 
partnered in an attempt to grow Let’s Move Active Schools 
(LMAS) and reduce the childhood obesity problem facing our 
nation’s children. How have you implemented LMAS and what 
impact have you seen in your personal settings?

Heidi: 
We are a registered school, and use some of the strategies from 
LMAS. We have not met with anyone or set up programing. We 
offer physical education, I am working on getting teachers to do 
brain breaks or activity during school beyond physical educa-
tion, offering before/after school options (besides sports), host a 
health and fitness fair, and incentives for staff currently. 

Brad: 
Many professionals say that today’s generation of children are 
less active than those of previous generations and that this gen-
eration of children is the first to have a lower life expectancy 
than that of their parents. As one who works in a k-12 setting, 
what changes have you seen in your students in regards to their 
willingness to participate in physical activity in both in-school 
and out-of-school settings? Do you agree that today’s children 
are less active?

Heidi: 
I believe that the already “active” students are far more “active” 
then they were years ago. The amount of travel and club sports 
is a year-long commitment. However, beyond those athletes the 
majority of students aren’t willing to be as active after or be-
fore school if they aren’t in sports. For some of these students 
physical education participation is even a struggle. I find it very 
interesting that a lot of the time it’s just as much a “parent” issue 
that allows this mentality or behavior. I probably get 1000 parent 
notes by the end of each school year for their kids to “sit out” of 
physical education (not counting doctors notes…. Speaking of 
which… it would be nice if we could also educate our doctors on 
releasing students for PE alternate activities. I do not allow my 
student to have a “NO PE” note. I request that the doctor give a 

Brad Strand, Ph.D., Professor, North Dakota State University Fargo, ND
Vicki Worrell, Ed.D., Professor ,Emporia State University Emporia, KS

Heidi Stan, Health Education Teacher, Riverside Junior High School Fishers, IN

Interviewed by:  Brad Strand, Ph.D., and Vicki Worrell, Ed.D.

 Health Education Teacher of the Year 
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note of something they “can” do in class when everyone else is 
active or engaged) 

Vicki: 
Many teachers in our profession do not belong to either their 
state AHPERD organization or to SHAPE America.  From your 
perspective, what are the benefits of being a member of your 
state AHPERD organization or of SHAPE America?

Heidi: 
I get to collaborate with other dedicated professionals, help 
shape the states Health and physical education programs, and 
get support from all the different content areas. I believe it also 
provides assurance that I am doing “best practice” and am con-
sidered the “go to “ person in my building and district. 

Vicki: 
Many teachers are now being required to prove they positive-
ly impact student learning.  Administrators are thus being re-
quired to assess the impact their teachers have made on student 
growth. Fitness testing is often the avenue being suggested to 
measure such growth.  Fitness assessments are not appropri-
ate for K-2 age levels and only assess one of the five standards.  
Aside from use of fitness scores, in your opinion, what measures 
could also be used to assess impact of student growth?

Heidi: 
Fitness portfolios/journals/online blogs, and perhaps a com-
bination of performance and written measures. We use fitness 
gram for physical education also, we like it and are piloting it 
for the state! 

Vicki: 
Fitnessgram is the test of choice in assessing student fitness lev-
els.  Share the innovative ways you address fitness education in 
your curriculum.

Heidi: 
We use Fitness Gram. We offer physical education three days 
per week. In our physical education classrooms, we spend two 
days on “Sport or unit” lessons and one day on Fitness specific 
curriculum. We rotate every five weeks.  During week 1 teachers 
focus on cardiovascular activities, in week 2 they focus on mus-
cular strength and endurance, during week 3 the topic is flexi-
bility, week 4 – skill related components of fitness (power, speed, 
agility, eye hand coordination, etc), and week 4 is any choice of 
fitness game.  We also spend the majority of the first 9 weeks 
talking about health and health related (and skill) fitness com-
ponents together to set the framework for the year. I currently 
created a Fit Stan I. Mal project that I am trying to tweak to use 
as an assessment for my students (as they become the health, 
fitness and nutrition trainer).

This article is the result of an interview Heidi had with Vicki and Brad, both AAHPERD past-presidents.

Vicki: 
Technology is everywhere.  Many schools provide all students 
with tablets or iPads.  Heart rate monitors, pedometers, digital 
cameras, etc. are now common in many schools.  Do you inte-
grate technology with your students, parents, administrators, or 
community?  If so, please explain.

Heidi: 
We use iPads, students go 1 to1 next year. I use them in the 
health classroom (apps, station-work, etc), station-work is also 
done in the gym with them, as well as taping and assessing ac-
tivities, work for injured students, various apps for yoga, fitness, 
etc. Currently working on doing QR codes for our fitness room. 

Brad: 
Thank you so much for being a part of this round-table discus-
sion. Do you have a final piece of advise for others who are try-
ing to address the issues (fitness assessment, obesity, technolo-
gy, professional membership) we have talked about during this 
round-table.

Heidi: 
You can do it! Most likely, you are already doing some (if not all) 
of these things. A little bit of change, and time will go a long way 
for you professionally and your students personally! If you’re 
stuck…ask someone! I love to share my ideas and work! Hang 
in there! 
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For Dance Teacher,  
Light Feet Make a Happy Heart

Herald & Review, Lisa Morrison

DECATUR – Jan Loftus doesn’t want the last dance with you.
She would much rather you keep on dancing or, if you have 

wallflower tendencies, to be bold enough to give ballroom dancing 
an initial try so the refined art doesn’t end up doing a slow waltz 
into oblivion.

Loftus has been fighting a valiant rearguard action to keep 
dance alive for the last four years with the Couples/Singles Dance 
she organizes on the third Sunday of the month at the Knights of 
Columbus Hall in downtown Decatur.

Anywhere from 60 to 120 dancers foxtrot, waltz, rumba, cha-
cha or swing for three hours to live music, and Loftus has attracted 
dancers from more than 80 Central Illinois towns. Some visitors 
have come from as far away as Long Beach, California.

The dances, after she covers expenses, also serve as fundraisers 
for the New Life Pregnancy Center, helping at-risk moms-to-be, 
and the Oasis Day Center for the homeless, two worthy causes 
close to Loftus’ heart. But the dance facilitator is concerned over a 
downward trend in the dollars donated, which reflects a slide in the 
number of happy feet moving to the beat.

Men, apparently, are a big part of the problem.
“Too many husbands don’t like to dance,” explains Loftus, 

69, retired from a teaching career in public schools and a lifelong 
dancer herself. “I think that’s because they think they have to do 
it perfectly. I’ve met some women like that, too: they don’t allow 
themselves to make a mistake, but that is how you learn.”

For the trim, silver haired and blue-eyed Loftus, encountering 
someone who doesn’t like to dance is like meeting someone who 
exhibits a fear of smiling: incomprehensible pathology.

She spontaneously danced the Charleston and demonstrated 
both a line dance version of the waltz and a sit-down learning 
method for the polka in her Decatur kitchen while being interviewed 
for this story.

“There is also the fear people have that everybody is looking 
at them,” she adds with a faint smile of regret. “You know, that is 
probably what keeps people from enjoying anything, being worried 
about what others will say. But I dance because I love it, and it really 
doesn’t matter how good you are at it; just do it because you’ll enjoy 
it, and you’ll keep dance alive.”

This evangelistic zeal isn’t falling entirely on stony ground. 
Sharon Cochran started off volunteering to make and serve food for 
the couples/singles dances, but some unattached men who aren’t 
afraid to step up and step out got her dancing. Cochran said she 
used to love to go dancing with her late husband and they learned 
their steps from the late, great Dorothy Foster, a legendary Decatur 
dance instructor.

“When you look out on the floor, you can almost tell the men 
who went through Dorothy’s lessons, just by the way they hold their 
lady and their hand motions and everything,” explains Cochran, 65. 
“Dorothy taught me to follow your man, and if he screws up, don’t 
worry about it, don’t correct him, just follow through.”

The three-man band that plays at the third Sunday dances 
is known as BAM, reflecting the initials of keyboards player Bill 
Cunningham, his guitarist son Adam and percussionist Mike Lewis. 
Adam Cunningham, recently graduated from Millikin University, is 
currently playing to cruise ship dancers off Hawaii and his place has 
been filled by the very able Larry Clark. BLM, however, doesn’t quite 
have the same ring as BAM.

Naming issues aside, Lewis said both he and Bill Cunningham 
learned their dance accompaniment 
chops playing for dances Dorothy 
Foster organized and discovered 
almost any tune has a dance beat. 
“‘Magaritaville’ is a cha-cha, the song 
‘Brown Eyed Girl’ by Van Morrison is 
another cha-cha,” explains Lewis, 58. 
“As a matter of fact, Johnny Cash’s 
‘Folsom Prison Blues’ is really a 
polka. We love to stretch our musical 
capabilities, and we were lucky to 
find Jan Loftus and those third 
Sunday dances.”

Just don’t ask Lewis to get up 
from his drum kit and beat a rhythm 
with his feet across the dance floor.

“Dance? Me? You know what, 
I don’t, because I don’t know how,” 
he says, sounding sheepish. “I can 
play you the piece, but I can’t dance 
a lick.”

Hoops For Heart is a national event created by the American Heart Association and the American Alliance for 
Health, Physical Education, Recreation and Dance. Students have fun playing basketball while becoming empowered  
to improve their health and help other kids with heart-health issues.

Hoops For Heart helps students: 

•  Learn the value of community service and contribute to their community’s welfare

•  Develop heart-healthy habits while being physically active

•  Learn basketball skills they can use for the rest of their lives

•  Earn gift certificates for free school P.E. equipment from U.S. Games

Your efforts to educate your students and raise funds for research and outreach are vital to 
 improving kids’ lives.  

Call 1-800-AHA-USA1 or  
visit heart.org/hoops  
to get your school involved.
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Abstract
Education advocacy efforts for promoting the non-core or special subjects 
have been modest and although well organized, not robustly exercised by ed-
ucators. The number of professional physical educators that take ownership 
of their discipline through planning and/or participation in advocacy efforts 
in their schools or communities is not well documented. Are educators aware 
that many of activities or responsibilities that they engage in may be advo-
cacy efforts designed to promotion their discipline? Optimal course projects 
should directly and positively impact the community youth who receive ed-
ucational services and increase community awareness of quality health and 
physical education programming. The purpose of this study is to determine 
prospective (first three years of teaching) self-efficacy of teacher prepara-
tion students for physical education advocacy efforts (i.e., engaging in, de-
veloping, planning certain profession-based activities). Overall, students 
had highest efficacy for professional development activities and lowest for 
standards-based planning and assessment. Pre-professionals (students in up-
per level coursework) were more confident than early majors for physical 
education advocacy on multiple categories of involvement although results 
were not significant. Relationships between advocacy categories were strong 
to moderate. These findings support the necessity of teacher preparation pro-
grams to thread a variety of advocacy projects and opportunities through 
out coursework and stress grass roots’ advocacy through effective pedagogy, 
community outreach, and investment in professional organizations.  

Key words: 
advocacy, teacher preparation, self-efficacy, 

community outreach

Advocacy is defined as active support for a cause, the act of pleading for, 
supporting, or recommending a course of action; active promotion (American 
Heritage®, 2011). Education advocacy efforts for promoting the non-core or 
special subjects have been modest and although well organized, not robust-
ly exercised by educators. These efforts often include written commentary 
embedded in education-based websites or newsletters. These position articles, 
posts, or blogs highlight the need for performance art (e.g., dance, theatre, 
debate), literary art (e.g., creative essays, journalism), social sciences and hu-
manities (e.g., psychology, sociology, philosophy, foreign language), as well 
as physical education, to be maintained along with the typical academic 
core subjects (e.g., math, science, English/reading, technology) in public K-12 
schools. The real dearth of information lies in how novice or pre-service edu-
cators learn and develop advocacy skills for their respective academic disci-
plines. Preparing young educators to promote and showcase the value of their 
discipline in the face of diminished importance by colleagues, administrators, 

Advocacy
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and public policy is critical. 
 
Although No Child Left Behind (NCLB, 2002) was designed to 
focus on closing achievement gaps for minority and under-
privileged students with their peers, the NCLB assessment 
focus targeted specific areas of math, science, and reading. 
Since entire schools must show proficient student outcomes 
or experience consequences of losing students to “stronger” 
schools in the district or complete restructuring, the stakes 
on assessment outcomes are quite high. Assessments in the 
target subjects have driven administrators, educators, and 
curriculum in a way that has undermined ‘non-core’ subjects 
or subjects that were not directed for assessment by reduc-
ing allotted time for classes or removing subject areas from 
the school altogether.
 
Several non-core disciplines have faced challenges related 
to neglect in educational resources, specifically, financial 
support and hiring and retention of qualified, licensed edu-
cators with expertise in these disciplines. This economically 
driven reduction in non-core academics in K-12 education 
also results in reductions in teacher preparation programs 
and resources for aspiring and pre-service teachers at uni-
versities (Freedberg, 2013; Arzberger & Langer, 2014). The cy-
cle unfolds in a larger scope in that many U.S. universities 
are reporting overall low enrollment in undergraduate 
teacher preparation programs (Erdley & Harris, 2013; San-
chez, 2014). Pedagogy as an applied science may be threatened 
creating gross gaps in the education process, most impor-
tantly for students during their K-12 school experience. The 
phenomena outlined above present critical questions: Who 
will teach our kids (i.e., K-12 students) and who will teach 
our teachers (i.e. pre-service teachers)?
 
The core curricular disciplines have some protections under 
government legislation such as the Elementary and Second-
ary Education Act (ESEA; U.S. Department of Education, 2015) 
since these disciplines are recognized as priority for schools 
to adequately prepare generations to be productive and com-
petitive in society and the work force. This education philos-
ophy means that non-core disciplines are charged with show-
casing and reinforcing their unique curricular value within 
the K-12 public education system. Where should or will, such 
efforts emerge from? Are veteran teachers of non-core aca-
demic subjects prepared for the battle? Do they believe that 
their efforts in advocating for their disciplines will influ-
ence education policy or facilitate policy change? 
 
Specific to physical education, the advocacy efforts have 
been chiefly sustained by non-professional physical educa-
tion supporters. Examples include Richard Simmons’ P.E. Cru-
sade (2015), POLAR USA (heart rate technology), Alliance 
for a Healthier Generation (2015), and SHAPE SPEAK Out! 
Day (SHAPE America, 2015). The purpose of one of the larg-
est and best organized advocacy efforts, SPEAK Out! Day, is 
to present and discuss the real challenges to youth health 
(physical and mental) and educational experiences as a re-
sult of diminished physical education and activity opportu-
nities with legislators on Capitol Hill. State representation 
for this event has been marginal (i.e., 25 states in 2010; Jef-
fries, 2010) and the 2013 event had 67 physical educators in 
attendance from the nation’s physical education pedagogy 
profession of over 300,000; only 17 of these were K-12 educa-

tors (J. Mihoc, personal communication, June 11, 2013). This 
year the SPEAK Out! Event hosted just over 100 health and 
physical educators representing 37 states, but these numbers 
are still small in light of the number of teachers that are 
potentially impacted by education policy specific to health 
and physical education. Why are so few of our nation’s phys-
ical education practitioners actively advocating for their 
own profession? Do teachers recognize that many teaching 
activities or responsibilities that they are engaged in are in 
fact, advocacy efforts, grass roots promotion of their disci-
pline?
 
The lack of advocacy or at least attendance at advocacy 
events also seems to trickle down to the state and local 
level (Jeffries, 2010).  The number of professional physical 
educators that take ownership of their discipline through 
planning and/or participation in advocacy efforts in their 
schools or communities is not well documented. Program 
cuts and curriculum reorganization suggest reduced im-
portance of physical education as a necessary academic 
discipline (Baroso, McCullum-Gomez, Hoelscher, Kelder, & 
Murray, 2005).  One strategy to combat this paradigm is to in-
crease community outreach in promoting physical education 
programs. Connecting with the community, through various 
outlets, can increase awareness and visibility of effective 
physical education and activity programs for children’s 
health and well-being, as well as the importance of compe-
tent physical educators. 
 
A 2009 report prepared for NASPE found that approximate-
ly 75% of the 1100+ K-12 physical educators surveyed had a 
membership in a discipline-specific professional organiza-
tion and approximately 60% had attended a profession-based 
conference in the last year (Roslow, 2009). This report also 
highlighted that over half of the educators are required 
to pursue professional development opportunities and are 
provided resources for professional development (time off, 
financial compensation). Although professional develop-
ment is critical for educator growth, advocacy efforts are 
critical for progress and sustenance of physical education 
as an academic discipline and career security for our educa-
tors. Professional development opportunities include state, 
regional, and national conferences, teaching or coaching 
workshops, university courses, webinars and other similar 
venues. The focus of many of these venues is networking, 
teaching and coaching pedagogy, and science-based practices 
(SHAPE, 2015). Advocacy as a practice is typically under-em-
phasized at these venue types despite the importance of such 
efforts. 
 
Several reasons and arguments for the dearth of advoca-
cy efforts include costly travel, time commitments, inade-
quate compensation, and lack of training in advocacy during 
pre-service experiences (Jeffries, 2010). Young professionals 
may be ill equipped or lack experience with the skill set to 
plan and implement advocacy programs. The lack of training 
in, and awareness of, advocacy for the profession could be 
a key to understanding why the physical activity profession 
(and other “specials”) lacks acceptance as an important edu-
cational content area.  The focus of this study was to assess 
students’ efficacy (situational confidence) for discipline ad-
vocacy. What types of opportunities can pre-service teachers 
engage in for learning, planning and implementing different 
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types of advocacy efforts showcasing their profession and 
how confident are pre-service teachers in engaging in such 
efforts?

Some university physical education teacher preparation pro-
grams commit to providing such opportunities to its pre-ser-
vice teachers via coursework and outreach programs. Ex-
amples of current advocacy-based programs within physical 
education teacher preparation programs are: adapted physi-
cal activity lab experiences for children with disabilities in 
the community, showcase presentations for sharing the value 
and qualities of health and physical education for parents 
and administrators in the community, campus-based advoca-
cy through university-wide game and fitness days promoting 
the physical education teaching profession, and attendance 
and membership in state or national professional education 
associations. 

Another great advocacy resource is the university instruc-
tor. These professionals often have K-12 teaching experience 
and advanced degrees in pedagogy for physical education 
and health. They model best practices in planning and teach-
ing but can also contribute to professional student devel-
opment during lecture discussion about health and physical 
education. Using language in discussing physical education 
and health as academic subjects; words such as ‘physical ed-
ucation’ versus ‘gym’ and “your classroom” when conversing 
about physical activity space (e.g., gymnasium, cafeteria, 
outdoor fields and courts) begin to help aspirant teachers 
to establish academic vocabulary that is used by teachers in 
more traditional classroom subjects. Ní Chróinín & Coulter 
(2012) surveyed 326 pre-service teachers and found that ear-
ly program, aspirant teachers defined physical education in 
reference to sport and fitness/health outcomes, whereas as 
these students got near the end of their teacher education 
program they tended to utilize terms to define physical edu-
cation more from a educational and teaching context, such 
as equal opportunities for students and aspects of teaching 
fair play. These results highlight that aspirant teachers will 
experience a change in understanding of both what the disci-
pline is designed to offer K-12 students and their role in pro-
viding a multitude of educational opportunities for their 
students. As students progress in their preparation and gain 
deeper understanding for the education process, teaching, 
and learning, they may be ready to take more responsibility 
for their professional growth and outreach. 

The importance of active engagement in these types of advo-
cacy opportunities is not well understood among undergrad-
uates in teacher preparation programs. Course projects that 
provide students with some ownership of their discipline 
through community visibility and that require students to 
be creative in promoting (e.g., marketing, preparation, de-
livery) the importance of their profession. Optimal course 
projects should directly and positively impact the communi-
ty youth who receive educational services and increase com-
munity awareness of quality health and physical education 
programming. Pre-service teacher projects will also impact 
community education consumers who have children or other 
investments (personal or professional) by highlighting the 
specific goals and objectives that the current generation of 
physical education professionals will bring to the schools, 
programs and the children. The purpose of this study is to de-

termine current and prospective (first three years of teach-
ing) self-efficacy of students for physical education advoca-
cy efforts (i.e., engagement, development, planning in various 
profession-based activities). 

Hypothesis forwarded for examination in this study is that 
pre-service students who have taken two or more higher lev-
el courses (pre-professionals, 300 level or higher) will have 
higher efficacy for advocacy than students who have tak-
en ONLY 100-200 level courses (early majors). Additionally, 
exploratory correlation analyses will be conducted to de-
termine any significant relationships between students’ ef-
ficacy among different categories of advocacy projects and 
opportunities. Strong relationships between advocacy cat-
egories may highlight projects that contribute to teacher 
confidence in engaging in other advocacy activities. 

Methods

Upon approval from the institutional review board (IRB) of 
the university, physical education majors from a Midwest 
university with an accredited physical education teacher 
preparation program were contacted by the primary inves-
tigator via visits to current pedagogy classes, email mes-
saging, and posting on a list serve (Blackboard) for physical 
education majors. Students were provided with study infor-
mation and protocol for survey completion and provided a 
survey link for accessing the online efficacy survey (Qual-
trics, Provo, UT). All survey responses were completed (~10 
to 15 minutes) and the completed survey output for this pa-
per was generated using Qualtrics software, Version 2015 of 
the Qualtrics Research Suite. 

Informed consent was assumed as students voluntarily com-
plete the survey. Participants were informed that they could 
withdraw consent by terminating the online survey session 
at time during survey completion with no penalty for termi-
nation. This was a single time data collection in accordance 
with the grant proposal that supported this particular proj-
ect.
            
The survey was developed for use by the primary investiga-
tor and reviewed by physical education professional faculty 
for readability, relevance, and validity. Additionally, four 
open-ended qualitative items were included on the survey 
to determine general knowledge of advocacy and attitudes 
towards outreach projects. These items will be utilized for 
future research, education purposes, and course project de-
velopment, thus the results are not included in this study. 
Bandura’s (1986) protocol for assessing strength of self-ef-
ficacy was utilized. Fourteen efficacy items were presented 
to students and for each item students were asked to “Rate 
your degree of confidence by recording a number from 0 to 100 
for each situation presented below.” (see Table 1). Items repre-
sented three categories of professional development oppor-
tunities and responsibilities reflective of advocacy efforts 
in education. 

The three categories focus on planning and implementa-
tion of and engagement in:

1. standards-based planning and assessment (SPA, five 
items), 



           Indiana AHPERD    The mission of our Association is to enhance the credibility of the disciplines through advocacy, professional development, and research-based pedagogies resulting in healthier communities. 27

2. community outreach and promotion to educational 
stakeholders (COP, five items), and 

3. professional organization engagement (POE, four items; 

involvement in professional development, grant writing). 
The participants were asked to speculate on their efficacy 
for engaging in specific advocacy efforts in their first three 
years of teaching in a K-12 educational setting, therefore, 
the student responses were prospective. 
 
Basic descriptive statistical analyses were conducted to 
determine mean efficacy scores for the different advocacy 
categories. Pearson product moment correlations were run 
to reveal any statistically significant relationships between 
advocacy categories via efficacy values. Finally, group dif-
ferences (two groups based upon teacher preparation experi-
ence) were examined with independent t-tests for the three 
difference advocacy categories. The two groups were iden-
tified as early majors and pre-professionals distinguished by 
100-200 level courses and 300-400 level courses, respectively. 

Results

Twenty-four physical education majors (N = 24) completed 
the survey. Fourteen students were in their first or second 
year of the program, six students were in 300 and/or 400 level 
teacher preparation courses, and four students were in their 
student teaching experience. 

Student experience was also used to categorize the stu-
dents into two groups: 

1. early majors, 
2. pre-professionals; 

this categorization is consistent with student experience 
with various lesson and project planning and implementa-
tion. 

Descriptive statistics (see Table 1) show that the category 
with the highest mean efficacy was for POE, the highest sin-
gle efficacy item within this category was for professional 
membership (m=73.85, SD=21.18) and the item with the low-
est mean efficacy was grant writing (m=61.54, SD=23.27).  The 
COP category had the second highest mean efficacy with 
the highest single item score for presenting P.E. and health 
values to parents/guardians (m=75.00, SD=22.14) and health 
education advocacy planning item represented the low-
est efficacy score (m=60.77, SD=23.31). The category that 
had the lowest mean efficacy was SPA. The highest efficacy 
item within this category was assessment for lesson objec-
tives (m=67.69, SD=25.03) and the lowest single item efficacy 
score was for lesson planning aligned with SHAPE standards 
(m=62.31, SD=28.61). 

Group differences in efficacy for the three advocacy cate-
gories were examined with independent t-tests. Pre-profes-
sionals had higher mean efficacy for planning (M = 72.4, SD 
= 21.72) than early majors (M = 55.0, SD = 23.41), had higher 
presentation efficacy (M = 73.4, SD = 15.38) than early majors 
(M = 61.6, SD = 19.79), and scored higher on efficacy for pro-
fessional development (M = 71.5, SD = 10.35) than early ma-
jors (M = 61.3, SD = 19.75). However, none of these differences 

emerged as significant at the p < .05 level, t (22) = -1.85, p = 
.08, t (22) = -1.58, p = .13, and t (22) = -1.49, p = .15, respectively. 

Table 1 also highlights Pearson product moment correla-
tions between the categories that represent advocacy skills 
and opportunities for physical education teacher prepara-
tion students. Significant relationships emerged between SPA 
and COP and between COP and POE. Students who had higher 
efficacy for planning and assessment had higher efficacy for 
engaging in community outreach and health and physical ed-
ucation promotion. Likewise students who had higher effica-
cy for engaging in community outreach had higher efficacy 
for engaging in professional organization activities. A mod-
est relationship emerged between planning and assessment 
and engagement in professional organizations.

Discussion

Teacher efficacy has been examined for inclusive classroom 
readiness (Loreman, Sharma, & Forlin, 2013), education tech-
nologies and computer integration in physical education 
(Varol, 2014), and non-specialist teachers’ confidence to 
teach physical education (Morgan & Bourke, 2008). 

Bandura (1997) posits that efficacy beliefs can be devel-
oped and/or enhanced via four mechanisms, 

1. personal mastery experiences, 
2. vicarious experiences (modeling), 
3. social persuasions, and 
4. physiological or affective reactions. 

Because self-efficacy beliefs are situational in nature, 
breadth and depth of individuals’ experiences and environ-
mental context appear to be pivotal in the development of 
confidence for engaging in certain behaviors. Teacher effi-
cacy or effectiveness in promoting physical education as a 
valuable, academic discipline is a worthy skill to nurture 
and facilitate among young educators.
 
For novice educators immersed in their preparation course-
work, both experience and context are important factors to 
their confidence in being successful, navigating the profes-
sional requirements, and contributing to the educational 
climate in a positive way. Preparation programs that pro-
vide experiences that pre-service teachers will encounter in 
their professional placements are responsible and applauded. 
Graduates from accredited programs that are guided by pro-
fessional standards forwarded from national councils such 
as the Council for the Accreditation of Professional Edu-
cators (CAEP) report that preparation experiences aligned 
closely with “real world” career expectations are most valu-
able (CAEP, 2014).  
 
Higher education instructors often have P-12 teaching expe-
rience that serves them well when directing students’ teach-
er preparation experiences. Those educators who work close-
ly with aspirant and pre-service teachers are charged with 
delivering both pedagogical content and opportunities for 
practices that help promote and advocate for their respec-
tive academic discipline. This is particularly critical for ac-
ademics that are not considered core subjects and have been 
reduced in importance and resources in light of increased 
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emphasis on math, science, and language arts. Educators in 
teacher preparation programs for non-core subjects who 
integrate projects and opportunities that promote profes-
sional advocacy enable their students to practice and hone 
advocacy skills that will serve them well in their careers. 

Physical educators have been relegated to sharing resources 
(i.e., time and funding) with other colleagues in both aca-
demic core and special subjects, are often required to spend 
preparation and class time assisting with common core (math-
ematics and language arts) assessment subject matter, and 
are attempting to teach critical physical literacy skills in 
limited space and time. These educators often experience ad-
ministrators and colleagues reinforcing diminished impor-
tance of physical education through scheduling of school 
day events (e.g., picture day, assemblies, holiday and fundrais-
ing events) in the physical education classroom (i.e., gymna-
sium). Although these practices may seem innocuous to many 
school personnel, asking a math or reading educator to give 
up time and space for non-academic events is extremely rare. 
These practices also impact physical educators’ feelings of 
collegiality and worthiness among their peers (MacDonald, 
1995; O’Sullivan, 1989; Templin, 1988). Lux (2010) highlights 
the need for strategies to increase visibility and perceptions 
of value for physical education professionals. This project 
focused specifically on advocacy efforts that are easily 
accessed and utilized by young professionals in their prepa-
ration programs. Efficacy for developing an advocacy skill 
set that may be carried into their career is possible through 
exposure to, and engagement in, advocacy projects. Projects 
highlighted in this study include direct student interac-
tions (e.g., planning and assessment), community outreach, 
and professional development. 

Overall participant efficacy was highest for POE category, 
a finding that could be expected for students in this par-
ticular program, as all teacher preparation majors are re-
quired to attend a professional conference as a part of their 
decision point requirements (i.e., a set of benchmarks for 
completion of coursework and other professional require-
ments). Conference attendance often includes professional 
membership for many organizations. Several of the students 
meet this requirement early in their program and all stu-
dents would have met this requirement by their final year 
of their program. The COP category was second highest for 
overall mean efficacy. This finding is surprising in that many 
of the outreach presentations to parent groups and adminis-
trators are developed and delivered in the 300 or 400 level 
courses and planning and implementing of community events 
is also a late program requirement. However, differences in 
the teacher groups were evident as pre-professionals rated 
their confidence for engaging in community outreach 10% 
higher than early majors. Although this difference in effi-
cacy was not significant, it still showcases the importance of 
experience in developing confidence for ability to engage in 
advocacy outreach as students enter in to their profession-
al careers (Bandura, 1997).
 
Finally, the category of SPA had the lowest overall efficacy 
scores. This finding emerges as a target for teacher prepara-
tion program faculty. Students in this program begin learn-
ing about standards-based planning and assessment in early 
courses but do not begin detailed, progressive lesson plan-

ning until 300-400 level coursework. Henninger and Carlson 
(2011) identify the importance of persistent and consistent 
standards-based curriculum planning (including unit and 
lesson planning) and assessment of learning outcomes as 
strategies to increase the value of K-12 physical education. 
They see this planning and assessment skill set as an import-
ant contributor to teacher efficacy and reduced burn out 
as well as decreased marginalization of physical education 
as an academic subject. 

Solid suggestions to guide young professionals through-
out their coursework and into their careers include,

1. communicating the importance of planning and assess-
ment, 

2. integrating planning and assessment into earlier course-
work, 

3. providing critical, constructive feedback on projects 
that include planning and assessment and 

4. modeling effective planning and assessment by program 
faculty (self-efficacy tenet, Bandura, 1986).

Although group mean differences were not statistical-
ly significant, descriptive results reinforce the influence 
of experience as the means for the pre-service group were 
higher on all three advocacy categories. This finding re-
inforces the principles of self-efficacy theory (Bandura, 
1986) for enhanced confidence in prospective activities as a 
young professional. Students in the pre-professional group 
were provided mastery experiences/performance accomplish-
ments via multiple opportunities in upper level coursework 
for lesson planning and assessment and guided in communi-
ty presentations for parents and administrators. Students 
were directed in grant writing for program funding during 
in-class workshops (social persuasion) and interactive class 
discussion with successful grant recipients (modeling). Early 
majors do have professional development requirements with 
professional organization membership and engagement and 
are exposed to lesson planning but do not get the breadth or 
depth of advocacy experience until upper level coursework. 
  
The relationship between SPA and COP is encouraging as the 
students who feel high efficacy for standards-based plan-
ning and assessment also feel they can effectively communi-
cate the value and necessity of their health and physical ed-
ucation programming with parents and administrators. This 
relationship supports the necessity of course assignments 
and projects that target planning and assessment skills. 
Students in teacher preparation programs should also be 
expected to develop teaching and assessment philosophies, 
position statements (via debates), and professional, showcase 
materials (e.g., program brochures, bulletin boards, PTO pre-
sentations) all which could be shared with administrators 
and parents. The nature of these types of projects should 
align with state and national standards and complement 
program planning (curriculum, unit, lesson). 
 
The strong association between COP and POE could also be 
expected. Students who have engaged in community outreach 
presentations and programming have been encouraged to 
present these projects at professional conferences. Perhaps 
early majors attending professional conferences see their 
peers presenting meaningful outreach programs (modeling) 
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and aspire to or feel empowered to present as they progress 
through the major. Finally, the moderate relationship be-
tween SPA and POE suggests that there are other variables 
that impact that relationship. One explanation may be that 
students perceive these as independent skill sets and have 
not yet experienced how professional organization engage-
ment could deeply enhance their daily planning and assess-
ment. These aspirant teachers may not yet understand the 
responsibility they will have as physical educators to be a 
major public health resource for youth in their communities 
(Sallis et al., 2012). Further examination of these relation-
ships is warranted. 
 
Limitations of this study include a small, homogeneous sam-
ple size. All students were from a single program at a cen-
tral Midwest university. The survey captured a cross-sec-
tional, two group cohort that were asked to speculate on 
how confident they may feel in their early career to engage 
in advocacy efforts. Finally, although the survey was devel-
oped according to Bandura’s (1986) guidelines for measuring 
self-efficacy, the survey items were newly developed for pur-
poses of this study and more rigorous psychometric integrity 
should be pursued in future research with such a measure of 
efficacy for physical education advocacy.
 

Many educators are engaging in advocacy efforts through 
daily employment of evidence-based planning using national 
and state standards. Teaching with increased emphasis on as-
sessment of physical and academic outcomes also lends cred-
ibility and value to the physical education discipline. Sallis 
and colleagues (2012) applaud these efforts but charge the 
new generation of educators to advocate through practices 
that increase acceptance of physical and health education 
as the key to youth health issues and concerns. Educators 
who are willing to promote their discipline at the school, 
community, state, and national levels have potential to con-
tribute to the promise of “Health-Optimizing Physical Edu-
cation.”  

Finally, physical and health teacher education preparation 
programs should also share the responsibility to provide 
aspirant teachers advocacy opportunities and practice. Pro-
gram faculty need to model effective advocacy in teaching 
and community outreach with teaching practicum and as-
sessment lab experiences. Coursework should include rigor-

ous program planning and delivery, development and imple-
mentation of health/fitness programs to university peers, 
community investors (parents, teachers, school administra-
tors, school board members), and community youth. Grant 
writing and engagement in professional organizations at 
multiple levels (e.g., conference attendance and presenta-
tions, leadership positions) are also pivotal experiences in 
pre-service programs. While teacher preparation program-
ming is designed to deliver solid practice and guided devel-
opment in pedagogy skills, facilitating grass roots advocacy 
efforts among pre-service teachers is absolutely critical in 
improvement and advancement of this profession and aca-
demic discipline into the 21st century.  
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Introduction

Negligence, as outlined in Part I, is any conduct which 
falls below the standard established by the courts and 
professional associations for the protection of others 
against unreasonable risk of harm. According to Sawyer 
and Gimbert (2014) there are various levels of negligence 
important to physical activity teacher and sport profes-
sional are: (a) a commission of an unlawful act, (b) an im-
proper performance of some lawful act, (c) the failure of 
a person to act, (d) an intent to commit an act but with 
no intention to harm anyone, (e) an intentional act of 
an unreasonable character in total disregard for human 
safety, (f) the failure to use even slight care or the omis-
sion to use ordinary care and diligence to avoid a discov-
ered or apparent danger, and (g) the failure to exercise 
great care or an absence of that degree of care and vig-
ilance to which persons of extraordinary prudence and 
foresight are accustomed.

What does the extent of injuries/damage have to do 
with negligence?
What is the extent of actual injury or damage? Is there a 
presence of actual injury or damage? If a young quadriplegic 
girl or boy is wheeled into the courtroom that was severe-
ly injured while participating in a sport, you can imagine the 
dramatic effect on a jury. However, if the damage is emotion-
al strain or harassment, the damage will not be as apparent, 
but still can be determined to be present.

What does the extent of injuries/damage have to do 
with negligence?
What is the extent of actual injury or damage? Is there a 
presence of actual injury or damage? If a young quadriplegic 
girl or boy is wheeled into the courtroom who was severe-
ly injured while participating in a sport, you can imagine the 
dramatic effect on a judge and jury. However, if the damage 
is emotional strain or harassment, the damage will not be as 
apparent, but still can be determined to be present.

Defenses for Negligence
Carelessness is a fact of life. We all make mistakes in our 
professional capacities and sometimes, those careless errors 
cause injury to others. It is helpful to understand the appro-
priate defenses for negligence just in case you are sued. There 
are four common defenses for negligence. They include as-
sumption of risk, contributory negligence, comparative neg-
ligence, and governmental immunity.

What is assumption of risk?
Wong (2010) suggested the doctrine of “assumption of risk” 
has been recognized as a defense against liability in activi-
ties such as competitive sports and exercise testing and pre-
scription. It is based on the theory that people who know, un-
derstand, and appreciate the danger involved in an activity 
and voluntarily engage in it willingly expose themselves to 
certain predictable inherent risks. Further, Wong (2010) sug-
gests the defense of assumption of risk is, in fact, quite nar-
rowly confined and restricted by two requirements: first, 
that the plaintiff must know, understand, and appreciate the 
risk being incurred and second, that the choice to incur it 
must be entirely free and voluntary. Since in the ordinary 

case there is no conclusive evidence against the plaintiff on 
these issues, they normally go to the jury and since juries are 
notoriously unfavorable to the defense, the percentage of 
cases in which the plaintiff has actually been barred from 
recovery by his assumption of the risk is quite small.

Sawyer and Gimbert (2014) indicate “knowledge of the risk” 
is the watchword of assumption of risk. Under ordinary cir-
cumstances, the plaintiff will not be taken to assume any 
risk of either activities or conditions of which he/she is 
ignorant. Furthermore, the plaintiff must not only know 
of the facts which create the danger but must comprehend 
and appreciate the danger itself. If, because of age or lack of 
information or experience, he/she does not comprehend the 
risk involved in a known situation, he/she will not be taken 
to consent to assume it. The standard to be applied is, in theo-
ry at least, a subjective one, geared to a particular plaintiff 
and situation.

At the same time, it is evident that a purely subjective stan-
dard opens a very wide door for the plaintiff who is willing 
to testify that he/she did not know or understand the risk. 
It is imperative the health/fitness/recreation/sport profes-
sional take the time to educate the clientele of all inherent 
risks involved in testing procedures and exercise prescrip-
tive programs.

Even where there is knowledge and appreciation of a risk, 
the plaintiff may not be barred from recovery where the sit-
uation changes to introduce a new element, such as increas-
ing the intensity in a prescribed exercise program without 
informing the client. The fact that the plaintiff is fully 
aware of one risk does not mean that he/she assumes another 
of which he/she is unaware. 

Another limitation for the defense of assumption of risk, 
according to Nohr (2009), is that the plaintiff is not barred 
from recovery unless the choice is a free and voluntary one. 
There must first be some manifestation of consent to rely the 
defendant of obligation of reasonable conduct; but, even 
though the conduct may indicate consent, the risk will not 
be taken to be assumed if it appears from his/her words or 
from the facts of the situation that he/she does not, in fact, 
consent to release the defendant of the obligation to pro-
tect the client. It is clear that the sport management profes-
sional must make sure the client consents beyond a shadow 
of a doubt to participate in exercise testing and a prescrip-
tive exercise program.

What is contributory negligence?
According to Spengler, Anderson, Connaughton, and Baker 
III (2009) define contributory negligence as conduct on the 
part of the plaintiff contributing as a legal cause to the 
harm suffered. It is conduct which falls below the standard 
to which the plaintiff is required to conform of his/her own 
protection. Unlike assumption of risk, the defense does not 
rest upon the idea that the defendant is relieved of any duty 
toward the plaintiff. Rather, the plaintiff is denied recovery 
because his/her own conduct dis-entitles him/her to main-
tain the action even though the defendant has breached his/
her duty, has been negligent, and would otherwise be liable. 
In the eyes of the law, both parties are at fault and the de-
fense is one of the plaintiff’s error rather than the defen-
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dant’s innocence. 

What is comparative negligence?
The hardship of the doctrine of contributory negligence 
upon the plaintiff is readily apparent. It places upon one par-
ty the entire burden of a loss for which two are, by hypoth-
esis, responsible. The negligence of the defendant has played 
no less a part in causing the damage; the plaintiff’s deviation 
from the community standard of conduct may even be rel-
atively slight and the defendant’s more extreme. Recently, 
however, some states have modified these harsh interpre-
tations and have adopted comparative negligence laws. Ac-
cording to Wong (2010), in these states, the negligence of the 
parties is compared on a percentage basis. Although there are 
exceptions, generally, under a comparative negligence stat-
ute, a player cannot recover if his or her negligence con-
tributes 50% or more to the accident. 

What is governmental immunity?
Governmental immunity, according to Sawyer and Gimbert 
(2014), is a common-law theory which holds that since the 
state and its agencies are sovereign, they cannot be sued 
without their consent and should not be held liable for the 
negligence of their employees. In recent years, this doctrine 
has been widely condemned by legal writers and an increas-
ing number of state courts or legislatures have abolished 
governmental immunity. In other states that support the con-
cept, the courts or legislature have found that the purchase 
of liability insurance eliminates the defense to the extent of 
the insurance coverage or they have created exceptions to 
the doctrine by adding the concepts of discretionary duties 
(those duties that are not prescribed by law but are discre-
tionary in nature) and ministerial duties (those duties that 
are prescribed by law). In the latter concept, a governmental 
official or employee can be sued, but not in the former.

Supervision
A Key Defense for Litigation

What is meant by Supervision?
Sawyer and Gimbert (2014) suggest supervision is viewed by 
the courts as an important and essential legal duty for the 
sport management professional. However, may times, this 
duty is given the least amount of attention by the profes-
sional. It is important to document what one does relating 
to supervision of clients. If the professional can show he/she 
is concerned about the client and has reasonable supervision 
plan, the courts will look favorably upon the professional 
as one who cares for the well-being and safety of the client.

Spengler et al. (2009) suggest supervision means you are in 
charge of others as they perform some activity. As a sport 
management professional, it means you are in charge of your 
clients and, possibly, other sport management personnel. Su-
pervision means you also have responsibilities to your clients.

Your responsibility to supervise involves two different but 
related forms of supervision, general and specific. Gener-
al supervision is the supervision of all areas and activities 
related to the activity at hand. For example, if you are in 
charge of the testing, strength training, and cardiovascu-
lar training areas that are on the same floor, you are re-

sponsible for all clients, activities, and equipment in these 
areas, not just in your immediate area or vicinity. Specific 
supervision is the close supervision of an activity when your 
client is performing a specific activity. For example, you have 
specific supervisory duties to your client when performing a 
treadmill test; however, you also have general responsibil-
ities to other clients exercising in the strength and cardio-
vascular training areas.

What is a qualified supervisor?
A qualified supervisor is a person who has adequate educa-
tion and certification to perform the specific task(s) as-
signed (e.g., a coach assigned to supervise the weight train-
ing program has gained and maintained a “Strength Training 
Certification” from the National Strength and Condition-
ing association [NSCA]). According to Sawyer and Gimbert 
(2014) and Spengler et al. (2009) the duties commonly assigned 
to a coach or strength training coach regarding supervision 
consist of the following:

1. Supervise exercise testing and/or exercise,
2. Plan appropriate exercise programs,
3. Present clear warnings of inherent risks within exercise 

testing and/or exercise programs,
4. Assist in providing a safe testing and exercise environment,
5. Be able to evaluate injury or incapacity, 
6. Properly match participants to appropriate exercise pro-

grams, and
7. Administer first aid, C.P.R., and activate the emergency 

medical system. 

What is considered proper supervision?
Supervision is a learned skill. Sport professionals must be 
trained to supervise properly. The work site must have a de-
veloped written procedure for supervision for all personnel. 
When providing in-service training and developing a super-
visory plan, the professional must take into consideration 
the following aspects, according to Nohr (2009), Sawyer and 
Gimbert (2014), and Spengler et al. (2009):

1. What should the supervisor look for,
2. What should the supervisor listen for,
3. Where should the supervisor stand,
4. How should the supervisor move around,
5. What should the supervisor do if a problem arises,
6. Identify all potential dangerous activities,
7. How close should the supervisor be to the activity,
8. Understand the warning signs of impending trouble 

during an activity or in a client, and
9. Establish a “stop signal” that can be used when the super-

visor must immediately suspend activity. 

Sample Supervision Plan for a Strength Training Area
According to NCSA (2014) and Sawyer and Gimbert (2014) the 
strength training area supervisor has the following respon-
sibilities while on duty in the strength training area:

1. Check to see that all weight bars, collars, and plates 
are functional and safe for use.

2. Check all pulleys, cables, and pins in every weight machine.
3. Check to make sure that treadmills are set on 0% incline 

and 0 MPH.
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4. Check to see that all weight racks (squat, etc.) are se-
cured to the floor and wall for greatest stability for 
lifters.

5. Be prepared to provide spotting assistance when needed.
6. Be prepared to provide emergency assistance.
7. Assist all clients in proper lifting techniques.
8. Watch all lifters and correct improper lifting tech-

niques when possible.
9. Help the clients establish their maximum and target 

heart rates.
10. Instruct all free weight lifters to use collars and re-

place weights when finished lifting.
11. Instruct all machine users to secure the selector pin be-

fore lifting the weight selected.
12. Instruct treadmill users to reset treadmill at 0% incline 

and 0 MPH.
13. Instruct treadmill users to place feet on both sides of 

treadmill before starting the treadmill then step on the 
treadmill.

14. Recommend to all free lifters that a spotter be present 
when using heavy weights (weights greater than body 
weight).

15. Instruct all free lifters to use weight racks (square, 
etc.) when lifting heavy weights.

RISK MANAGEMENT CONSIDERATIONS

Sawyer and Gimbert (2014) suggest a supervision plan should 
include the following considerations relating to supervi-
sion:

1. Develop a detailed general and specific supervision plan 
to be utilized by all personnel involved with clientele,

2. Make sure that all supervisors are qualified, competent, 
and have the appropriate certifications necessary to su-
pervise the activity,

3. Never leave a testing or exercise area unattended,
4. Make sure that every supervisor understands all aspects 

of the exercise programs being performed, and
5. Do not be too close to the activity nor too far away.

Planning for Safety
Planning should and must precede everything a sport man-
agement professional does with a client. Plans must be rea-
sonable, well thought out, and based on the past experiences, 
test results, and readiness of the client. All plans should be 
updated continuously. In addition, testing procedures, exer-
cise prescription, and exercise plans should be written and 
retained. The plan should contain properly written perfor-
mance objectives and document a logical sequence and pro-
gression.

Components for an adequate exercise plan
According to Nohr (2009), Sawyer and Gimbert (2014), and 
Spengler et al. (2009) when developing an adequate exercise 
plan, there are a few key points to be considered, including:

1. Are your goals realistic and attainable?
2. Have you considered such aspects as

• client’s medical background,
• client’s ability level, 
• client’s interest,
• client’s attitude(s) toward health/fitness/recre-

ation/sport and you, and
• your own interest and enthusiasm for the plan?

3. Does your plan provide for:
• an initial level of difficulty with an appropriate 

sequence of increasing difficulty,
• did you make allowances for variety in the pro-

gram, and
• is the program interesting and meaningful for 

the client?
4. Did you consider the following organization and admin-

istrative aspects for implementing the program
• were your explanations and directions clear and 

concise,
• did the client understand exactly what was ex-

pected of him/her,
• do you have emergency plans in case of a medical 

emergency, and
• is all equipment ready and in good repair when 

needed?

Performance objective for an exercise plan
No exercise plan is complete without well written perfor-
mance objective. Many exercise professionals do not write 
good performance objectives. Which of the following is a 
performance objective, A or B?

A. “I will teach you how to monitor your heart rate.”
B. “During this exercise session, each participant will take 
his/her heart rate at rest, after the warm up session, every 
five minutes during the cardio session, every minute during 
the cool down, and at two and five minutes after the exer-
cise session has concluded. This experience will be repeated 
during each exercise session so that the participant under-
stands the role of heart rate in exercise intensity.”

The latter statement is written as a performance objective; 
however, statement B can be improved as illustrated below:

During the exercise session:

1. Each participant shall take their heart rate at the fol-
lowing intervals: at rest, after the five minute warm up, 
every five minutes during the cardio-respiratory session, 
every minute during the cool down, and at two and five 
minutes after the exercise sessions is concluded.

2. The instructor shall explain the importance of heart 
rate in establishing exercise intensity and the impor-
tance of heart rate and the training zone.

3. Before the participants leave, the instructor will dis-
cuss warning signs of heart distress and what to do if 
these symptoms appear.

Performance objectives are a critical component of any 
plan. The writing of the performance objectives should not 
be taken lightly. The objectives should be reviewed and mod-
ified on an annual basis. 

Sequence and Progression
Every exercise plan must have an appropriate sequence and 
progression. If a plan does not contain such information, it 
will be deemed an inadequate plan. According to Sawyer and 
Gimbert (2014) exercise planners should consider and under-
stand the “Law of Readiness”. Further, this law basically says 
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a plan is not ready for implementation until it affirmatively 
answers the following queries:

1. Are the participant(s) able to perform this activity safely?
2. What lead-up activities are necessary?
3. Who can perform safely under what conditions?
4. When may the 22 year old participate with the 55 year olds?
5. What about new participants - those who join the class 

after is has begun?

Sawyer and Gimbert (2014) and Spengler et al. (2009) suggest 
the following are recommendations for sequence and pro-
gression that should be considered when developing the ex-
ercise plan:

1. Find out what the typical, usual, or recommended se-
quence and progression of an activity is,

2. Be sure to review the pertinent literature, especially 
books and periodical literature concerned with a given 
activity,

3. Be sure to consult any existing plans, and if changes in 
those plans are made, the changes should be proved by 
you immediate supervisor, and

4. Have the plan for sequence and progression approved by 
your supervisor.

Exculpatory Agreement
An exculpatory agreement is an agreement signed by a par-
ticipant in an activity in which the participant agrees not to 
hold the people in charge of the activity responsible for any 
injury(ies) which that might result from participation in the 
activity. According to Nohr (2009) and Sawyer and Gimbert 
(2014) the common types of exculpatory agreements are waiv-
ers and informed consent. 

What is a waiver?
Wong (2010) suggest a waiver is a form of an exculpatory of 
fault-free agreement between parties. The purpose of an ex-
culpatory clause is to relieve one part of all, or a part of, its 
responsibility to another. It is considered a contract and, as 
such, is in conflict with the fundamental principle of neg-
ligence law that states that one should be responsible for 
negligent acts which cause injury to others. Contract law 
states that all persons with contractual capacity should 
have the freedom to contract as they wish; therefore, a pro-
fessional should not rely too heavily on these waivers for 
protection for a number of reasons.

The basic effort of a waiver is to relieve one party of all or 
a part of its responsibility to another. Courts, in general, 
have tended to carefully scrutinize these agreements. The 
agreements tend to create dangerous conditions. While some 
exculpatory clauses have been upheld, they have usually been 
upheld in cases involving experienced adult performs partic-
ipating in a hazardous activity.

There are a number of factors that make the value of an 
exculpatory clause questionable or even nonexistent. They 
are as follows, according to Nohr (2009) and Spengler et al. 
(2009):

1. A strong public policy which prohibits such a clause,
2. One party being in a clearly dominant position, such as 

an employer-employee relationship,
3. The presence of any fraud or misrepresentation in the clause,
4. Any agreement which is signed under duress,
5. The clause or the conditions it creates are unreasonable,
6. The agreement is ambiguous,
7. The signature for such an agreement does not immediate-

ly follow the agreement, and
8. Presence of wanton, intentional, or reckless misconduct. 

For all these reasons, exculpatory agreements, waivers, and 
releases of liability be used with great care. In the event of 
negligence, do not rely totally on them as a must defense.

What is a warning?
Wong (2010) indicates a warning is any device that informs 
one in advance of impending or possible harm/risk. Before a 
person can assume a risk, he/she must be made aware of that 
inherent risk. The person must be aware that improper, dan-
gerous techniques, if used, increase the risk of injury.

According to Nohr (2009) and Wong (2010) there are three 
levels of comprehension: knowing, understanding, and appre-
ciating the risk. Each of the three levels of comprehension 
must be clarified. A one-time brief summary of the inherent 
risks within an activity is not sufficient warning for clients. 
Your warning should be thorough, clear, and repeated. Re-
member, a beginner does not have the same comprehension 
or appreciation as does an intermediate or advanced partici-
pant. Comprehension or appreciation only comes with a great 
deal of experience in the particular.

Generally, according to Wong (2010), an inherent risk is a 
risk incurred participating in a normal exercise testing and/
or exercise program in a safe facility under the supervision 
of a qualified professional working with clients who have 
had qualified instruction and who know, understand, and ap-
preciate the risks of the activity. It is possible for the clients 
to assume the risk of a sprained ankle in an aerobic dance 
class; but, they should not assume the risk of running into 
an open door or support post. However, inherent risks some-
times change, depending on improvement in different exer-
cise standards, testing protocols, facilities, and equipment. 
You should remember your clients can only assume those 
risks which are an inherent part of the activities and you 
must do whatever you can only assume those risks which are 
an inherent part of the activities and you must do whatev-
er you can to assure they know, understand, and appreciate 
those risks.

According to Nohr (2009) and Spengler et al. (2009) a warning 
should:

1. Specify the risks presented by the activity or test,
2. Be consisted with the activity or test,
3. Provide a reason(s) for the warning,
4. Attempt to reach foreseeable participants,
5. Be specific and clear so that it creates knowledge, under-

standing, and appreciation in the participant’s mind, and
6. Be written, and explained orally if possible.

Further, they suggest an adequate warning is:

1. Conspicuous, so it attracts the users eye,
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2. Specific, so it is understood by the user, and
3. Forceful, so it convinces the user of the range and mag-

nitude of the potential harm.

When developing a warning, according to sawyer and Gim-
bert (2014), Spengler et al. (2009) and Wong (2010), the teach-
er and sport management professional needs to take into 
consideration the following points: 

1. Estimate the physiological demands,
2. Request medical certification,
3. Encourage safe performance,
4. Emphasize any major standard warning(s), if present,
5. Highlight any major unique inherent risk(s),
6. Underscore other common risks ranging from major to 

minor, and frequent to rare,
7. Explain any inherent safety rule(s) protocol(s),
8. Clarify equipment recommendations and use,
9. Describe necessary etiquette,
10. Solicit and encourage questions,
11. Summarize the know, understand, and appreciate statement,
12. Request that the warning statement be signed and dated 

(do not require that the form be signed), and
13. File the warning statement.

The final part, part III of this series, will cover making fa-
cilities and equipment safe, first aid and emergency medical 
procedures, Americans with Disabilities Act, contracts, risk 
management, insurance, and most asked questions in risk man-
agement. 
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Jump and Hoops for Heart:  
Get Your Ducks in a Row! 

It’s a “quacktastic” year for Jump Rope and Hoops for Heart 
events! Not only are we celebrating the 35th anniversary of Jump 
Rope for Heart, but students are lining up to fight heart disease and 
stroke and instantly receiving their $5 thank you gift! 

This year, the American Heart Association has introduced six 
collectible ducks as part of the student thank-you gift structure. 
Three of these duckies will be sent in your pre-event kit: Quacky, 
Ninja and Mr. Cool. When students turn in their duck coupons, 
you’ll be able to reward them instantly! The additional three 
collectible ducks are sent after your event along with the other 
thank you gifts. Many of our fall events are reporting increases 
in life-saving dollars raised, earning additional U.S. Games gift 
certificates, and engaging more students than ever in the mission of 
the American Heart Association. 

Volunteers are coming up with clever ideas to make sure they 
have their ducks in a row so they don’t miss out on additional U.S. 
Games. Check out some of these great ways to make your schools 
event “quacktastic”!
• Set up your duck pond (poster included in your volunteer guide) 

in a place where kids and staff can see their names added each 
day, like the cafeteria or the school’s main bus entrance. 

• Work with your school’s technology teacher to use the online 
fundraising lesson plan to get students registered online and 
start earning their ducks! 

• Use your duck-shaped stickers to promote participation by 
setting a student fundraising goal. When a student reaches that 
goal, they get their name on a duck sticker and they get to put 
their personalized duck in the “pond.” 

• Start your own “quacker tracker” to recognize students raising 
dollars online. Nationally, students who use the AHA’s online 
fundraising site raise an average of $96! 

• Set a school goal and when your school hits that number, let your 
top earners “duck” tape a staff volunteer to a wall! 
Don’t duck out on what could be your school’s best year 

ever! Be sure to schedule time to meet with your American Heart 
Association representative and get the details on how to create your 
own “quacktastic” event!

23

SHAPE America Councils Announced (continued from page 1)

New Online Community Launched (continued from page 1)

• Judy Beard, Kittitas School District, WA
• William Potts-Datema, United States Cen-

ters for Disease Control and Prevention, GA
• Brian Griffith, Frederick County Public 

Schools, MD
• Rose M. Haggerty, Houston Independent 

School District, TX
• Brent Powell, California State University, 

Stanislaus, CA
• Deborah Tackmann, North High School, WI

Physical Education Council 

• Vicki J. Worrell, Chair, Emporia State Uni-
versity, KS; vworrell@emporia.edu

• Renee Colleran, BOD liaison, Northshore 
School District, WA

• Brian D. Devore, Mountain View Elemen-
tary School, GA

• Terri Drain, Vintage Hills Elementary 
School, Pleasanton CA

• Theresa Purcell Cone, Rowan University, NJ
• Brian O. Culp, Indiana University-Purdue 

University Indianapolis, IN 
• Jayne D Greenberg, Miami/Dade County 

Public Schools, FL
• Jeana M. Haag, Tahoma High School, WA
• Kristi L. Roth, University of Wisconsin-

Stevens Point, WI

Physical Activity Council

• Brad Strand, Chair, North Dakota State 
University, ND; Bradford.strand@ndsu.edu 

• Dennis Docheff, BOD liaison, University 
of Central Missouri, MO

• Jeffrey S. Gehris, Temple University, PA
• Tim Graham, Tumwater High School, WA
• Leslie J. Hicks, Chandler Unified School 

District, AZ
• Dallas Jackson, Slippery Rock University, PA
• Jessica Peconi-Cook, Mount Lebanon High 

Finally, blog posts can be used to tell stories or 
share exciting news with other professionals. 
Also, be on the lookout for CEO Paul Roetert’s 
monthly blog.

The August launch was a major success, as 
over 600 different members logged in on the first 
day and contributed over 100 unique posts within 
the first week. These posts touched on a variety of 

topics, including preparation for the school year 
and new technology in the classroom. SHAPE 
America President Dolly Lambdin kicked off the 
launch with the first post, in which she wrote: “By 
supporting each other, I am confident that we will 
shape a future where healthy is the norm and real-
ize our vision of a society with: Healthy People – 
Physically Educated and Physically Active!”

Every SHAPE America member automati-
cally is subscribed to the all-member community 
located at http://community.shapeamerica.org/
home. Logging on is easy: simply use the same 
member ID and password used to log into www.
shapeamerica.org. So, what are you waiting for? 
#GetOnExchange

School, PA
• Mario J. Reyna, McAllen School District, TX
• Debra J. Stephenson, Kirn Junior High 

School, IA

Research Council

• Louis Harrison, Jr., Chair, University of 
Texas at Austin, TX; lharrison@austin.
utexas.edu 

• Fran Cleland, BOD liaison, West Chester 
University, PA

• Alex Garn, Louisiana State University, LA
• Kim C. Graber, University of Illinois at 

Urbana-Champaign, IL
• Gabriella Maria McLoughlin, University of 

Illinois at Urbana-Champaign, IL
• Phillip Ward, The Ohio State University, OH
• Emily H. Wughalter, San Jose State Univer-

sity, CA 

>>>We offer education and training — delivered in a
variety of formats to meet your travel and budget
needs — to help you continue to develop your skill 
set in topics such as:

• Student assessment
• Instructional strategies
• Health-related fitness education
• Adapted physical education
• Standards & compliance
• Regulations
• And more!

SHAPE America continues to offer
professional development and training to
keep you knowledgeable and up to date
on all of the current trends in the field of
health and physical education!

Visit www.shapeamerica.org/profdev 
or email education@shapeamerica.org 
for more information

ConnECT wITH aaHPERd on soCIal MEdIa

Head over to Facebook and “LIKE” AAHPERD. On any given 
day, you could interact with leading experts in the profession, 
including award-winning k-12 physical health and dance 
education teachers from across the country.

Follow @NTAAHPERD   and   #SHAPEOFTHENATION on  Twitter 
to find links to other relevant and engaging articles, free 
physical activity ideas for the classroom and to learn the 
latest changes taking place in physical education and school 
health.

AAHPERD is also on Pinterest WWW.PINTEREST.COM/
AAHPERD/. Follow our boards to discover delicious and 
healthy recipes to share with your school community and 
your own family, downloadable infographics to help you 
advocate for quality physical and health education in your 
local schools, and much more!!
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HEART HERO
Diego, age 8
“I’ve always known that my heart is different because my mom and dad 
have always taken me to the heart doctor. Doctors are going to switch the 
two bottom pieces of my heart around. Helping people with different hearts 
is important so doctors can find cures for kids like me!”

Hoops For Heart a national education and fundraising event created by the American Heart 
Association and the American Alliance for Health, Physical Education, Recreation and Dance. 
Middle school students have fun playing basketball while becoming empowered to improve their 
health and help other kids with heart-health issues. And it’s a great way to satisfy the physical 
education standards as determined by the National Association for Sport and Physical Education 
and the American Association for Health Education.

Funds raised through Hoops For Heart give back to children, communities and  
schools through the American Heart Association’s work:

• Ongoing discovery of new treatments through research
•  Advocating at federal and state levels for physical education and nutrition  

wellness in schools
• CPR training courses for middle and high school students

Hoops For Heart helps students: 

•  Learn the value of community service and contribute to their community’s welfare
• Join with other children to help kids who have heart problems
• Develop heart-healthy habits while being physically active
• Learn basketball skills they can use for the rest of their lives
• Earn gift certificates for free school P.E. equipment from U.S. Games

With your support, we can help protect and improve children’s health. Your efforts to educate 
your students and raise funds for research and outreach are vital to improving kids’ lives.

Call 1-800-AHA-USA1 or visit heart.org/hoops 
to get your school involved.

DS-5779 HFH 7.25x9.75.indd   1 7/16/12   2:23 PM
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Guidelines for Authors
This journal is published in May, September, and February by the 

Indiana Association for Health, Physical Education, Recreation, and 
Dance. Articles that share opinions and ideas, as well as those based on 
serious scholarly inquiry are welcomed and encouraged. Each article 
scholarly article is reviewed by the editor and at least two reviewers who 
are selected on the basis of areas of interest and qualifications in relation 
to the content of the article.

Preparing Manuscript
Manuscripts are to conform to the Publication Manual of the 

American Psychological Association (APA; 6th ed.) style. To facilitate the 
review process, the author(s) should use double-spaced type and include 
line numbers as well as page numbers. Papers must not exceed a total of 
28 pages including references, charts, tables, figures, and photographs. 
There should be an abstract not to exceed 500 words. Further, all charts, 
tables, figures, and photographs will be after the references. Papers 
deviating from the recommended format will not be considered until they 
are revised.

Electronic Submission
Electronic submission of manuscripts is required at thomas.sawyer@

indstate.edu . The manuscript order is: (1) blind title page, (2) abstract, 
(3) key words, (4) text, (5) references, (6) author notes, (7) footnotes, 
(8) charts, (9) tables, (10) figure captions, and (11) figures. The cover 
letter will be a separate file. Including author(s) name and affiliation and 
contact information of corresonding author.

Cover Letter
The cover letter must include all contact information for the corresponding author, and employers of the remaining 

authors. The following statements must be included in the cover letter:

“This manuscript represents results of original work that have not been published elsewhere (except as an abstract 
in conference proceedings).”

“This manuscript has not and will not be submitted for publication elsewhere until a decision is made regarding its 
acceptability for publication in the Indiana AHPERD Journal.”

“This scholarly inquiry is not part of a larger study.”

“This manuscript has not been previously published or submitted for publication elsewhere, either in identical or 
modified form."

Authors
List multiple authors in the order of proportionate work completed. Also indicate research reports supported by grants 

and contracts. Include biographical information on all authors (title, department, institution or company, and full address).

Authors Statement
 The author must provide a signed statement certifying that the article has not previously been published or 

submitted for publication elsewhere either in identical or modified form.

Deadlines 

 Spring Issue /   March 1 

 Spring Issue /  Feb. 15

 Fall Issue /  July 1 

 Fall Issue /  Sept. 15  Winter Issue /  December 1

Send it in
...to the Editor

A new idea that you have penned,
Share it with a Indiana AHPERD friend. 

On the Journal pages, let it end. 
We sure do want it... send it in!

It may be an article you did write
In sheer frustraton one weary night.

But, someone else it may excite.
...Send it in.

Is it a cartoon that you have drawn?
Did you compose a unique song?

Could our whole profession sing along?
...Well, send it in. 

Some folks are inspired by poetry
And works of art let others see

The inner thoughts of you and me. 
Please, send it in. 

Then, there are works that scholars do, 
Great research... we need that, too. 

But, you know we must depend on YOU
To send it in.

Won’t you share with us your thought
That we all just may be taught?

My, what changes could be wrought 
If you’d just send it in. 

Tom Sawyer
Indiana AHPERD Journal Editor

Journal

Newsletter
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Indiana AHPERD
Membership Application

Indiana AHPERD
 Leadership Opportunities

Opportunity for Involvement
Involvement is the key word to making a contribution to your profes-
sional association. The IAHPERD provides an opportunity for involve-
ment through the choices below and we encourage each of you to be 
active participants by serving on a committee or by holding an office. 
Please let us know of any position listed that interests you. 

Interested
To apply for a leadership position on a council, send an email of inter-
est to Dr. Mark Urtel, Nominating Committee Chair, at murtel1@iu-
pui.edu. For additional information, go to the IAHPERD website at 
www.Indiana-ahperd.org, click on About, Constitution, Operating 
Codes, and scroll down to the leadership position of interest.

The duties and responsibilities of the Program and Regional Councils:

• work closely with the Program Director/Regional Coordinator 
to promote the special program area

• attend annual IAHPERD Leadership Conference (hotel and meals 
paid for by the association )

• solicit programming for the State Conference/Regional Work-
shops

• serve as host to greet & direct presenters during the conference
• serve as presider for the various programs in your special area; 

introducing presenters, assisting during presentations, providing 
presenters with the special gift from the association, etc.

• make nominations to the Awards Committee Chair for Teacher of 
the Year and Association Awards.

PROGRAM AREAS
• Adapted Physical Education
• Aquatics
• Council for Future Professionals
• Dance
• Fitness
• Health
• Higher Education/Research
• Jump Rope and Hoops for Heart
• Physical Education: Elementary School
• Physical Education: Middle School
• Physical Education: Secondary
• Recreation
• Sport
• Sport Management
• Technology

BE A LEADER!
Would you be willing to become involved?

Send Membership Check Payment and any
Change of Membership Information To:

Executive Director:           Karen Hatch
     2007 Wilno Drive
     Marion, IN 46952

Make check payable to Indiana AHPERD.
Send Payment to Executive Director Below.

Members rates are subject to change.

(P
le

as
e 

Pr
in

t/
Ty

pe
)

Company/School Name

Primary Representative Name

City       State     Zip

Telephone: Area Code (        )

E-mail Address

Referring Member/Company

ANNUAL MEMBERSHIP
(Expires 1 yr from enrollment date)

$20 Student membership
    (undergraduate / full-time graduate students)

$40 Professional membership

New Membership

Renewal Membership Dues

District level
State level
Committee Involvement
State Office
Regional Leadershiip
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Karen Hatch: Executive Director, IAHPERD • 2007 Wilno Drive • Marion, IN  46952 • Phone: 765-664-8319 • email: hatch@comteck.com
Indiana Association for  Health, Physical, Education, Recreation and Dance

Share your Journal with a Colleague!

 www.inahperd.org


